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Course schedule
Session 3, 2017
Systems for Change
Week no

Week begins

Unit

Assessment due (% weighting)

0

4 September

1

11 September

1

Assignment 1 – Dialogue 1 (5%)

2

18 September

2

Videoconference

3

25 September

3

Assignment 1 – Dialogue 2 (5%)

4

2 October *

4
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Non-assessed introductory dialogue

9 October

5

6

16 October

6

Videoconference (optional)

7

23 October

8

30 October

7

Assignment 1 – Dialogue 4 (5%)

9

6 November

8

Videoconference

10

13 November

9

Assignment 1 – Dialogue 5 (5%)

11

20 November

10

12

27 November

11
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5

Assignment 2 – Integrative change
project proposal – due on Monday 9 October by
9.30am Sydney time (25%)
Assignment 1 – Dialogue 3 (5%)

*

Break

Assignment 3 – Integrative change project final
report – due on Monday 27 November
by 9.30am Sydney time – Report (50%)

Monday 2 October is a public holiday in NSW

Course overview
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Course information
Course-level aims and learning outcomes
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Contemporary organisations function in complex and turbulent environments. The
demands of these environments necessitate change, both episodic and continual.
Systems for Change analyses change within organisations using a systems
perspective. It views the organisation as a system comprising interdependent units,
processes, procedures, rules and events, which can be leveraged to enable
successful change. Further, the organisation is an open system, positioned in and
influenced by its external environment. The course highlights the uncertain and
paradoxical nature of change and stresses the need for those involved in initiating
and sustaining change to embrace complexity, and adopt an open-systems
perspective in their work. The course also affirms the need for those involved in
change management to continually assess their personal effectiveness and pursue
improvement plans.
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Three central themes are evident throughout Systems for Change. Firstly, we
recognise that organisations are complex and that they are positioned in complex,
turbulent environments. Secondly, we propose that sustaining change in this context
is critical. Thirdly, we argue that a ‘systems thinking’ perspective is essential for
change agents. We offer a variety of approaches to sustain continuous change in this
complex milieu, including individual perspectives (e.g. paradoxical thinking),
structural perspectives (e.g. ambidexterity), cultural perspectives (e.g. broad-based
diversity) and leveraging established organisational sub-systems (e.g. the
employment relations sub-system).

An important point about this course is that when we talk about change we are
concerned with sustainable and continuous change. This might mean sustaining
changes once they have been made or sustaining the organisation’s capacity for,
and success in, generating changes to meet its challenges and seize its
opportunities – or both. Our focus, therefore, is both on one-off change and also on
ongoing, continuous change. In each Unit, we will ask you to think about how
systems increase the organisation’s ability to sustain change and change
constantly. Further, we will ask you to think about how self-sustainable the systems
are. That is, to what extent do they need constant management? Can they operate
independently of individual people? Do they include feedback loops in their design,
which lead to modifications to the sub-system? Are they designed for self-renewal?
In summary, our approach in Systems for Change is based on the following
propositions:
•

effective organisational change depends on the degree to which systems
support, motivate and enable change

•

effective systems are those that are self-sustaining

•

effective systems are those that adapt to and influence other systems,
organisational strategies and the wider environment.

We explore the organisation as a whole. We focus on specific systems and how they
can contribute to organisational change.

2

Systems for Change

More specifically, this course aims to show how:
•

effective organisational change depends on the degree to which systems
support, motivate and enable change

•

effective systems are those that respond to and positively influence other
systems, organisational strategies and the wider environment

•

effective change agents recognise the complexities of organisational change
and how a systems perspective can help sustain both episodic and continual
change in turbulent environments

•

effective change agents critically review and learn from their experiences.
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Structure
Guiding statement and linkages

This course covers a diverse range of topics related to change. So we thought it
useful to provide a guiding statement to capture the main thrusts of the course and
highlight the linkages between topics and concepts:
exploring systems to sustain change in complex and paradoxical
environments
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Each Unit should be read with a view to the components of this guiding statement:
‘systems’, ‘sustaining change’, ‘complexity’ and ‘paradox’. Unit 2 is devoted entirely
to the topics of systems and sustaining change. Unit 3 explores complexity and
paradox in the change process. In Unit 4 we consider organisational capabilities as
systems that both generate and support change. In Unit 5 we turn to corporate social
responsibility and stakeholder responsibility, highlighting the elements of systems,
complexity and sustainability. Units 6 through 10 provide specific examples of
organisational systems that produce and sustain change. Some of these systems are
typically part of the formal structure within organisations (e.g. the employment
relations sub-system) and others (e.g. innovation) can be seen and utilised as
systems for the purposes of change. When working through these Units, keep our
guiding statement in mind, and constantly seek to identify the threads that weave the
units together.

Unit introductions
In Unit 1, The integrative change project, we provide in-depth guidance on the
requirements of the integrative change project. This assessment requires both
reflection on and application of materials from Approaches to Change, as well as the
Systems for Change materials. This is a challenging task and we devote this first
Unit to helping you make an early and informed start on your project and providing
suggestions for the processes of reflection on and integration of course materials.
We offer the Change Process Framework as an appropriate mechanism. We also
provide various fresh perspectives on aspects of the framework.

Course overview

3

In Unit 2, Systems for sustaining change, we first turn to the two topics at the heart
of this course: sustaining change. We distinguish between episodic and
continuous change and identify the factors that affect the sustainability of change.
Our second topic is the nature of systems thinking, which again is central to this
course. We stress how important this approach is for change agents, particularly in
complex environments.
In Unit 3, Complexity and paradox, our three topics offer mechanisms for dealing
with change in complex settings. Our initial focus is on managing the paradoxical
demands often present in these types of settings. How can we harness paradox
rather than be disabled by it? In our second topic, we look at a structural response
to complexity, and paradox in particular: the ambidextrous organisation. The third
topic considers individual responses to paradox, arguing that both cognitive
complexity and behavioural complexity are essential change agent capabilities.
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In Unit 4, Building organisational capabilities for change, we identify organisational
capabilities that can be leveraged to respond to complex contexts and to sustain
change. Of particular interest are ‘dynamic’ capabilities, which enhance an
organisation’s agility.
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Unit 5, Corporate social responsibility and stakeholder management, is structured
around the following logic. Organisations are conceived as open systems, which
influence and are influenced by their environment, notably key stakeholders.
Organisational sustainability is determined in large part by engagement with these
stakeholders. In turn, sustainability raises issues of an organisation’s obligations
towards its stakeholders, its corporate social responsibility (CSR). The dialogue
surrounding CSR leads to consideration of challenging ethical issues – for
organisations and for those responsible for leading change.

In Unit 6, Building intelligent organisations, we use the concept of the intelligent
organisation to draw together research and ideas from two streams of thinking:
organisational learning and knowledge management. We argue that together,
these two processes and attendant systems offer mechanisms that facilitate
continuous change through learning and adaptation.
In Unit 7, Using diversity to generate and sustain change, is presented as a means
of stimulating continuous and sustainable change. We take an inclusive and
expanded view of diversity and explore the potential for such outcomes as
innovation and creativity. We use diversity as an example of the need for systems
thinking when generating continuous change.

Unit 8, Sustaining innovation for change, proceeds on the assumption that
innovation is a major force for change. Organisations must value innovation and
use it as a driver for change. We are particularly interested in organising for
sustained innovation and the associated change that implies.
In Unit 9, Employment relations sub-system, we turn to a structurally discrete subsystem within organisations, the employment relations (ER) sub-system. We
demonstrate the central and pervasive nature of ER within organisations, and its
potential to generate, support and embed change. Further, ER is an excellent
example of the working of complex systems in organisations, and the need for an
appropriate systems stance to capitalise on this potential.
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In Unit 10, Managing IT systems for sustained change, we delve into another wellrecognised organisational sub-system, information technology (IT). A central
concern is the use of IT as a vehicle for change. Again, we adopt a systems
perspective, with particular emphasis on the boundaries between sub-systems and
how these need to be negotiated.
In Unit 11, Integration and review, we use a case study as the vehicle to reflect on
the materials and concepts offered in Systems for Change. We also give you the
opportunity to develop a personal action plan to continue your own learning journey.

Key features of Systems for Change
In addition to the core materials presented in Systems for Change, the course
provides the opportunity to engage in two processes critical to effective change
management practice: reflection and integration. In the assessments for this
course, you are expected to reflect on and integrate course concepts from
Approaches to Change, with the materials from this course. This is your
opportunity to integrate and synthesise these learnings. Your knowledge of
course concepts from Systems for Change and Approaches to Change, is tested
in the assignments. You should choose and use relevant concepts in ALL the
assignments.

•

There are two prescribed videoconferences. The first, in Week 2, is an
introduction to the course requirements and in particular provides an opportunity
to talk about your plans for the integrative change project. The second, in Week
9, considers the diversity material from Unit 7 and other topics as advised, and
provides another opportunity to discuss the progress of your project.
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•

•

There is also an optional videoconference in Week 6, which provides an
opportunity to discuss your project, and Unit 5 materials (corporate social
responsibility and stakeholder management).

•

There are five weeks of assessed online dialogue. In each of the online
dialogues you will have a number of questions to discuss. You will receive some
general, informal feedback on your contributions to the first online dialogue in
Week 2 and then more detailed feedback with marks for all of the five online
dialogues after all are complete.

•

There are introductory online activities commencing the week prior to the first
assessed online dialogue. These provide an invaluable early opportunity to
engage with the class cohort and your facilitator.

•

There is no final exam for this course.

Course overview
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Assessment summary
Assignment 1 – Dialogue participation
Description:

consisting of five online dialogue periods, each of one week’s
duration.

Weighting:

25%

Length:

Maximum 200 words per posting

Assignment 2 – Integrative change project proposal
Description:
Weighting:

Monday 9 October 2017 (Week 5) by 9.30am Sydney time
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Due:

a written proposal detailing the approach to be taken to the
change project.

25%

Maximum length: 2500 words
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Assignment 3 – Integrative change project final report
Due:

Monday 27 November 2017 (Week 12) by 9.30am Sydney time

Description:

a written organisational diagnosis and implementation report

Weighting:

50%

Maximum length: 4,000 words

Further details of each assessment are in the document entitled Systems for
Change Assessment Details.
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Program quality assurance
A number of international standards are embedded in the program to ensure the
courses you study are high quality. At present this includes specific design to meet
AACSB accreditation standards (through measurement of students’ program-level
learning outcomes), and the United Nations Principles for Responsible Management
Education (UNPRME). EQUIS accreditation is also held by UNSW Business School.

Program-level learning goals and outcomes
assessed for AACSB accreditation
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The Course Learning Outcomes are what you should be able to do by the end of this
course if you participate fully in learning activities and successfully complete the
assessment items.
The Course Learning Outcomes will also help you to achieve at least some of the
overall Program Learning Goals that are set for all postgraduate coursework students
in AGSM programs.
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However, course-level learning outcomes are not sufficient to fully describe what you
should be able to do at the end of the program, when you complete your
qualification. So we add an additional set of Program Learning Goals. These specify
what we want you to have achieved by the time you successfully complete your
degree. You demonstrate that you have met these Program Learning Goals by
achieving specific Program Learning Outcomes that are directly related to each goal.
The Course Learning Outcomes will help you to achieve at least some of the overall
Program Learning Goals and Outcomes.
As an example of Program Learning Goals and Outcomes, for the Teamwork
learning goal we specify: ‘Our graduates will be effective team participants’. The
related outcomes include: ‘participate collaboratively and responsibly in teams’.
The Program Learning Goals (and related outcomes) used across the three MBAX
streams of Change, Social Impact and Technology, are as follows:
1. Knowledge:

Our graduates will have current disciplinary or interdisciplinary knowledge applicable
in local and global contexts.
Learning outcome: Students should be able to identify and apply current knowledge
of disciplinary or interdisciplinary theory and professional practice to business in local
and global environments.
2. Critical thinking and problem-solving:
Our graduates will have critical thinking and problem-solving skills applicable to
business and management practice or issues.
Learning outcome: Students should be able to identify, research and analyse
complex issues and problems in business and/or management, and propose
appropriate and well-justified solutions.

Course overview
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3. Communication:
Our graduates will be effective communicators in professional contexts.
Learning outcome for 3a – Written Communication: Students should be able to
produce written documents that communicate complex disciplinary ideas and
information effectively for the intended audience and purpose.
Learning outcome for 3b – Oral Communication: Students should be able to produce
oral presentations that communicate complex disciplinary ideas and information
effectively for the intended audience and purpose.
4. Teamwork:
Our graduates will be effective team participants.
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Learning outcome: Students should be able to participate collaboratively and
responsibly in teams, and to reflect on their own teamwork, and on the team’s
processes and ability to achieve outcomes.
5. Ethical, social and environmental responsibility:

Our graduates will be aware of ethical, social, cultural and environmental implications
of business issues and practice.
Learning outcome for 5a – Ethical, social and environmental responsibility: Students
should be able to identify and assess ethical, environmental and/or sustainability
considerations in business decision-making and practice.
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Learning outcome for 5b – Social and cultural awareness: Students should be able to
consider social and cultural implications of business.
6. Leadership:

Our graduates will have an understanding of effective leadership.
Learning outcome: Students should be able to reflect upon their own personal
leadership style and on the leadership needs of business and of teams.

Associated standards committees and
accreditation agencies
AACSB:

http://www.aacsb.edu
Association to Advance Collegiate Schools of Business

EQUIS:

https://www.efmd.org/accreditation-main/equis
European Quality Improvement System

UNPRME: http://www.unprme.org
UN Principles of Responsible Management Education
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Course learning outcomes
After you have completed this course you should be able to:
1. recognise and illustrate the complexities of implementing/managing change in
open, dynamic and interdependent systems
2. describe and critically apply different theoretical concepts of change to work
environments
3. critically analyse, evaluate and interpret organisational data to assess the need
for change in a work environment
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4. reflect on, integrate and apply appropriate theoretical change-management
concepts and processes to develop a comprehensive change project plan
detailing a change needs analysis, implementation strategy and evaluation
5. prepare written documents containing critical argument and perspectives about
change management
6. describe ethical practice and social responsibility in the change management
process
7. analyse the role of diversity and the impact of the external environment on
organisations in open systems
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8. critically review personal effectiveness as a change agent.

Course overview
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Link between assessment and
learning goals and outcomes
Course Learning
Outcomes

Course Assessment Item

This course helps you to
achieve the following
postgraduate learning goals
[see above for a description of
each]:

On successful completion of
the course, you should be
able to [see above for a
description of these
outcomes]:

This learning outcome will be
assessed in the following
items:

Knowledge

1, 2 & 6

Assignments 1, 2 & 3

Critical thinking and problem
solving

2, 3, 4 & 6

Assignments 1, 2 & 3

Written communication

5

Assignments 2 & 3

Oral communication

Not assessed

N/A

Teamwork

Not assessed

N/A

Ethical, social and
environmental responsibility

6

Assignment 1

Social and cultural awareness

7

Assignment 1

Leadership

8

Assignment 1

Dr
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Program Learning Goals and
Outcomes
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Learning Resources
Course resources
You have the following resources to help you learn:

2. Readings
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1. The course materials comprise the Course Overview, the Assessment Details
and 11 Units with readings, references, insights, activities and commentary. You
will do much of your learning outside the classroom by working through the
course materials, and by completing the exercises as they arise. The course
materials are provided to all students in PDF form in Moodle (with all readings
presented as links). You can download readings as you access them via the
hyperlinks. You may also choose to purchase a print version of Units 1 to 11
through UNSW Bookshop, but please note these are virtually the same as the
materials in Moodle, although some (but not all, due to copyright) readings are
included with the print version.
Specific readings are prescribed throughout the Units and are available via
active hyperlinks or URLs. Please note that you may be required to enter your
UNSW zID and zPass in order to access hyperlinked readings.
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3. In addition to course-based resources, please also refer to the AGSM Learning
Guide (available in Moodle) for tutorials and guides that will help you learn more
about effective study practices and techniques.

Learning partnerships and dialogues
In this course you will gain benefit from a number of learning partnerships.
1. Your co-participants. Your colleagues are an invaluable potential source of
learning for you. Their work and life, and their willingness to question and engage
with the course materials, the Class Facilitator and your views, represent a great
learning opportunity. They bring much valuable insight to the learning experience.

2. In-course learning partner or learning group. During this course you will be asked
to form a learning partnership with another participant in this course. You may
wish to select someone you already know, or you may prefer to use a different
person at different times during the course.
It is up to you to make the necessary arrangements and contact them. You might
also consider having more than one learning partner. Some previous course
participants have found it valuable to work in a learning group.
You will need to make initial contact with your learning partner in Week 1 and
establish when it is a good time to contact them in future weeks. Perhaps you
could organise a time each week to phone, skype, or to talk face to face. But do
set aside some uninterrupted time, about 30 minutes, for your dialogue. Your
learning partner is doing the course with you, and together you can explore some
of the issues that will be raised.
Course overview
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All participants will post a personal introduction on our eLearning site in the
Participant Profiles forum, which might be helpful when considering who you
might like to engage as a learning partner. Details on accessing this forum are
part of our introductory activities for the course.
You may be asked to discuss your reactions to an article or reading, you may
need to do some collaborative work together, or you may need to exchange
information with each other. The tasks will vary from Unit to Unit. Your learning
partner will also be an invaluable source of support for your project.
3. External mentor:
You will also need to identify a mentor, someone who has greater change
experience than you, to assist you with the course. Depending on your
circumstances and preferences, you might opt to have more than one.
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You will need to decide in conjunction with your mentor when it is a good time for
him/her to meet and talk with you about the work you are doing. Mentors are not
doing the course themselves, but will be able to discuss the practice of the
change agent and the application of the material you are covering.
Additional documentation will be supplied to assist you and your mentor.
Below is a schedule of suggested contact points with your mentor, although you
may want to meet more often.
Purpose of contact

Introductory week

Identify your mentor, and agree your roles. Discuss the course requirements

Dr

Week beginning
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Week 1

You may wish to discuss your project proposal with your mentor and/or
relevant people in your organisation (Unit 1).

Week 3

Discuss the topics of sustaining change and systems thinking with your mentor
(Unit 2).

Week 6

Discuss with your mentor the topics of complexity and paradox (Unit 3) and
change capabilities (Unit 4) as evident in your organisation

Week 9

Discuss the topic of diversity (Unit 7) with your mentor. What is its role in
sustaining change? Also, you might wish to discuss the progress of your
project.

Week 11

Discuss with your mentor, your major learnings from the course and also the
outcomes (at this stage) of your project.

Systems for Change

4. The online dialogues. Systems for Change has a number of introductory activities
before Week One, including an opening dialogue. There are also five assessed
online dialogues throughout the course.
Opening dialogue

Week 0

Online dialogue 1

Week 1

Online dialogue 2

Week 3

Online dialogue 3

Week 5

Online dialogue 4

Week 7

Online dialogue 5

Week 9

aft

You will engage in dialogue to explore course concepts and their application, and
share personal reflections about your role as a change agent. You will be
required to consider several questions during each dialogue. Your facilitator will
post these questions in Moodle prior to the commencement of the onlinedialogue period. You will be assigned to an online-dialogue syndicate during the
introductory week. Details will be posted online in the News space. You will also
have access to, and are free to participate in, other syndicate dialogues.
However, only your contribution to your assigned dialogue syndicate will be
graded. Collectively, these dialogues account for 20% of the marks for the
course.
5. Your Class Facilitator, who will:

facilitate the five designated online dialogues
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•
•

conduct three video conferences

•

grade and provide feedback on your assignments

•

respond to your academic enquiries and offer assistance where appropriate.

Other resources

BusinessThink is UNSW’s free, online business publication. It is a platform for
business research, analysis and opinion. If you would like to subscribe to
BusinessThink, and receive the free monthly e-newsletter with the latest in research,
opinion and business then go to http://www.businessthink.unsw.edu.au.

Course overview
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Key policies, student
responsibilities and support
Academic integrity and plagiarism
The University regards plagiarism as a form of academic misconduct, and has very
strict rules regarding plagiarism. For UNSW policies, penalties, and information to
help you avoid plagiarism see: https://student.unsw.edu.au/plagiarism as well as the
guidelines in the online ELISE and ELISE Plus tutorials for all new UNSW students:
http://subjectguides.library.unsw.edu.au/elise
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To see if you understand plagiarism, do this short quiz:
https://student.unsw.edu.au/plagiarism-quiz

For information on how to acknowledge your sources and reference correctly, see:
https://student.unsw.edu.au/referencing
For the UNSW Business School Harvard Referencing Guide, see the Referencing
and Plagiarism webpage (UNSW Business School > Students > How can we help? >
Learning support > Resources > Referencing & plagiarism)
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Student responsibilities and conduct

Students are expected to be familiar with and adhere to university policies in relation
to class attendance and general conduct and behaviour, including maintaining a
safe, respectful environment; and to understand their obligations in relation to
workload, assessment and keeping informed.

AGSM MBA Programs and UNSW policies

In general, UNSW policies apply to staff and students of AGSM MBA Programs.
Where there are additional points or procedures which apply specifically to AGSM
MBA Programs they are set out on the AGSM website:
https://www.business.unsw.edu.au/agsm/students/resources/students-rightsresponsibilities
If students are in doubt about the policy or procedure relating to a particular matter
they should seek advice from the Student Experience.

Information and policies on these topics can be found in the ‘A–Z Student Guide’:
https://my.unsw.edu.au/student/atoz/A.html . See, especially, information on
‘Attendance and Absence’, ‘Academic Misconduct’, ‘Assessment Information’,
‘Examinations’, ‘Student Responsibilities’, ‘Workload’ and policies such as
‘Occupational Health and Safety’.
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Workload
It is expected that you will spend at least ten hours per week studying this course.
This time should be made up of reading, research, working on exercises and
problems, and attending classes. In periods where you need to complete
assignments or prepare for examinations, the workload may be greater.
Over-commitment has been a cause of failure for many students. You should take
the required workload into account when planning how to balance study with
employment and other activities.

Attendance
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For information on UNSW policy, see:
https://student.unsw.edu.au/attendance

General conduct and behaviour

You are expected to conduct yourself with consideration and respect for the needs of
your fellow students and teaching staff. Conduct which unduly disrupts or interferes
with a class, such as ringing or talking on mobile phones, is not acceptable and
students may be asked to leave the class. More information on student conduct is
available at: https://my.unsw.edu.au/student/atoz/BehaviourOfStudents.html
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Occupational health and safety

UNSW policy requires each person to work safely and responsibly, in order to avoid
personal injury and to protect the safety of others. For more information, see
http://safety.unsw.edu.au/

Keeping informed

You should take note of all announcements made in lectures, tutorials or on the
course web site. From time to time, the University will send important
announcements to your university e-mail address without providing you with a paper
copy. You will be deemed to have received this information. It is also your
responsibility to keep the University informed of all changes to your contact details.

Course overview
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Special consideration and supplementary examinations
Any student dealing with exceptional circumstances due to illness, misadventure or
business critical work/travel that affects submission of assessments or exams
(performance or attendance), should complete an application for Special
Consideration via the UNSW online system – see:
https://student.unsw.edu.au/special-consideration
A Professional Authority Form also needs to be completed prior to the online
submission – see:
https://student.unsw.edu.au/sites/all/files/uploads/group47/forms/ProfessionalAuthor
ity.pdf
These applications are assessed by the AGSM Student Experience team.
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Applications for Special Consideration must be received no later than three working
days after an assessment task due date, or exam date.
Note that work, family, sporting and social commitments are not generally seen as
being beyond a student’s control, and so would not normally be accepted as grounds
for special consideration.
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If your course has an exam, please note that students who are unwell are advised to
not attend the exam, and instead obtain documentation from their doctor supporting
their need to be absent from the exam. UNSW advises use of the Professional
Authority Form –
https://student.unsw.edu.au/sites/all/files/uploads/group47/forms/ProfessionalAuthorit
y.pdf – in this instance. They can then apply for Special Consideration to sit the
Supplementary Exam (usually held seven days later). Once students see an exam,
they cannot re-sit the exam for that course in the same session.

eLearning

To access Moodle, go to: https://www.business.unsw.edu.au/agsm/students/mbtstudents/online-classes and select Login to Moodle.
Login with your student zID (username) and zPass (password).

Moodle eLearning support
Should you have any difficulties accessing your course online, please contact the
eLearning support below:
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For login issues:
UNSW IT Service Centre
Hours: Monday to Friday: 8am – 8pm
Saturday and Sunday: 11am – 2pm
Email:

ITServiceCentre@unsw.edu.au

Phone: Internal: x51333
External: 02 9385 1333
International: +61 2 9385 1333
For help with technical issues and problems:
External TELT Support
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Hours: Monday to Friday: 7.30am – 9.30pm
Saturdays and Sundays: 8.30am – 4.30pm
Email: externalteltsuppport@unsw.edu.au
Phone: Internal: x53331
External: 02 9385 3331
International: +61 2 9385 3331

Administrative and eLearning support

Dr

Student Experience

If you have administrative queries, they should be addressed to Student Experience.

Student Experience
AGSM MBA Programs
UNSW Business School
SYDNEY NSW 2052

Phone: +61 2 9931 9400

Email: studentexperience@agsm.edu.au

Course overview
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Additional student resources and support
The University and the UNSW Business School provide a wide range of support
services for students, including:
•

AGSM – Digital Resources and Tutorials
https://www.business.unsw.edu.au/agsm/digital-tools

•

Business School Education Development Unit (EDU)
https://www.business.unsw.edu.au/students/resources/learning-support

•

aft

Provides academic writing, study skills and maths support specifically for
Business students. Services include workshops, online resources, and individual
consultations.
EDU Office: Level 1, Room 1033, Quadrangle Building.
Phone: +61 2 9385 5584; Email: edu@unsw.edu.au
UNSW Learning Centre
www.lc.unsw.edu.au

Provides academic skills support services, including workshops and resources,
for all UNSW students. See website for details.
•

Library services and facilities for students

https://www.library.unsw.edu.au/study/services-for-students
UNSW Counselling and Psychological Services
https://student.unsw.edu.au/wellbeing
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•

Provides support and services if you need help with your personal life, getting
your academic life back on track or just want to know how to stay safe, including
free, confidential counselling.
Office: Level 2, East Wing, Quadrangle Building;
Phone: +61 2 9385 5418.

•

Disability Support Services

https://student.unsw.edu.au/disability

Provides assistance to students who are trying to manage the demands of
university as well as a health condition, learning disability or have personal
circumstances that are having an impact on their studies.
Office: Ground Floor, John Goodsell Building; Phone: 9385 4734;
Email: disabilities@unsw.edu.au
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Continual course improvement
Our courses are revised each time they run, with updated course overviews and
assessment tasks. All courses are reviewed and revised every three years and
significant course updates are carried out in line with industry developments.
The AGSM surveys students via the UNSW CATEI system each time a course is
offered. The data collected provides anonymous feedback from students on the
quality of course content and materials, class facilitation, student support services
and the program in general. This student feedback is taken into account in all course
revisions.
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Student evaluations from the last presentation of
the course
Students were asked to reflect on the good aspects of the course and the
respondents made positive comments on: course materials and topics; the applied
nature of the content; the assessments; the interactive nature of the online dialogues;
student engagement in dialogues; the integrative requirements of the course; and the
overall combination of learning resources.
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Students were also asked to consider how the course might be improved. Individual
comments included: the timing of some assessments (three students); reduce the
heavy workload; assessment weightings (too heavy on dialogues and on the final
assessment); some students seemed to be engaging online to achieve grades rather
than learning; and some comments on course content (need more on systems, the
Approaches to Change (ATC) content was difficult to integrate, and some content
difficult to apply).
Interestingly, some of the aspects of the course that were identified as ‘good’ by
students were also noted as possibilities for improvement.

Coordinator’s response

Due to a low response rate and the contradictory nature of feedback from individual
students, definitive conclusions are problematic.
In response to the comments about timing and weighting, a review will be conducted
at the conclusion of Session 3 2017, hopefully with the benefit of a stronger response
rate.
However, in response to other feedback, facilitators will provide:
•

stronger guidance about the need for dialogue engagement as a learning
process and not merely as a means to obtain grades

•

more guidance on the practical application of all course materials

•

more guidance on the integration of ATC materials

•

more explanation about the ‘systems’ material.

Course overview
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Course staff
Course coordinator
Each course has a Course Coordinator who is responsible for the academic
leadership and overall academic integrity of the course. The Course Coordinator
selects content and sets assessment tasks, and takes responsibility for specific
academic and administrative issues related to the course when it is being offered.
Course Coordinators oversee Class Facilitators and ensure that the ongoing
standard of facilitation in the course is consistent with the quality requirements of the
program.

aft

The Course Coordinator is:

Dr Greg Cartan

PhD, DipLaw, BEd, BA

Email: greg.cartan@agsm.edu.au

Dr

Greg Cartan has 30 years’ experience in tertiary education and management
consultancy. His academic career has involved curriculum design and program
delivery for AGSM MBA Programs, the faculty of Veterinary Science University of
Sydney, the International Graduate School of Management (University of South
Australia), the Graduate School of Management (University of Adelaide), and the
Department of Law, University of Newcastle. He has published in numerous
academic and professional journals, and has written several book chapters.
Postgraduate subjects taught include Managing People and Organisations,
Managerial Skills, Approaches to Change, Change Skills, Systems for Change,
Leadership, Managing Change, Management, Business Law and Interpersonal Skills.

Class facilitator

The role of your Class Facilitator is to support and enhance the learning process by
encouraging interaction among participants, providing direction in understanding the
course content, assessing participant progress through the course and providing
feedback on work submitted. Class Facilitators comprise academics and industry
practitioners with relevant backgrounds.
You will be notified of your Class Facilitator’s name and contact details in your class
confirmation email sent by AGSM Student Experience. Details will also be available
in the gallery section of your online class for face-to-face and distance classes.
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Course authors
Since the initial offering of Systems for Change, a number of individuals have made
contributed to course revisions:
Paul Atkins PhD

•

Steve Frenkel PhD, MA, BA

•

Sarah Gregson PhD BA Hons

•

Peter Heslin BA(Hons), MA

•

Loretta O’Donnell BA (Hons), Dip Ed, MBA, PhD

•

Gary Peacock MBA, MSc, B.Eng, GCCM

•

Carol Royal PhD, MCom, BA

•

Rose Trevelyan PhD, BA

•

Dr Tracy Wilcox of the UNSW Business School

•

Ann Wilson MA, PGCE, BA (Hons)

Dr
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•
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Assignment preparation and
submission
Unless otherwise stipulated in the specific details for each of your assignments,
please prepare and submit your assignments in accordance with the following.

Assignment length
Assignments will be marked on the content that is within the word-count limit. Anything
beyond that limit will not be assessed.
•

What is included in the word count?

•

aft

Executive Summary (if required), all text, tables, figures, diagrams and charts,
appendices and table of contents (if required)
What is excluded from the word count?

Reference list or bibliography

Any text (including appendices) that goes beyond the word count will not be read in
grading the assignment.

Assignment format

Dr

For consistency across all assignments, students are required to supply assignments in a
standard format, which is detailed below. Assignments should always be submitted in
Word format.
Headings

Font: Times New Roman
Font size: 12 points
Line spacing: Double
Text style: Bold

Body text

Font: Times New Roman
Font size: 12 point
Line spacing: Double
Text style: Normal

Page setup
Top: 2.54 cm
Bottom: 2.54 cm
Left: 3.17 cm
Right: 3.17 cm
Header: 1.25 cm
Footer: 1.25 cm

Note: The left and right margins are wider than the default margins in Word.

Paragraph breaks
•

First line indent: 1.27cm

Diagrams and tables
Students are encouraged to include diagrams and tables in their assessments, but must
ensure they do not take up more than 20% of the total assignment.
Diagrams and tables must:
•

be formatted with single line spacing

•

be formatted with a minimum font size of 8 points

•

be positioned vertically in between paragraphs.

Assessment Details
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Assignment file name
Please use the following naming convention for each assignment.
z9999999_surname_[XXXX1111]_17s3_Ass1
where:
z9999999 is your student ID – please insert your surname

•

XXXX1111 is the course code

•

17s3 is the session name (2017, Session 3)

•

Ass1 is the Assignment number (Ass2 for Assignment 2)
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•

Assignment submission

1. You must submit your assignment through your online classroom as per the
instructions in your LMS User Manual.
2. Assignment submission in your LMS is performed via Turnitin, the similarity detection
software used by UNSW students and teaching staff to prevent plagiarism by
ensuring referencing is correct and that work has not been inadvertently copied from
elsewhere. You can access Turnitin under the ‘Assessments’ section in your Moodle
course site.
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3. You are able to submit a draft version of your assignment prior to the due date. This
enables you to view the Turnitin similarity report on your work and decide whether it
complies with the guidelines regarding referencing and plagiarism, before you submit
your final version for marking. More information about plagiarism can be found here:
https://student.unsw.edu.au/plagiarism
4. Please note that draft assignments submitted in this way will be regarded as the final
version at the due date if you have not uploaded a subsequent, finalised version
(each file uploaded overwrites the previous version).
5. Late submissions are possible but will be marked as such and will be subject to late
penalties of 5% of the assignment weighting for each day late. If for any reason you
are unable to submit a late submission via Turnitin, please contact your Facilitator or
AGSM Student Experience.
6. Extensions to assignment deadlines will be granted only in exceptional
circumstances, and where adequate supporting documentation can be provided.
Please note that work commitments do not constitute grounds for an extension.
Requests must be made through the special consideration process. For details about
this process, see: https://student.unsw.edu.au/special-consideration
7. Assessment tasks, other than the major final assessment, will normally be reviewed,
and feedback provided, within 10 working days of submission.
8. Please keep a copy of your assignment.
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Assessment
Assessment summary
Assignment 1 – Dialogue participation
Description:

consisting of five online dialogue periods, each of one week’s
duration.

Weighting:
Length:

25%
Maximum 200 words per posting

Due:
Description:

aft

Assignment 2 – Integrative change project proposal

Monday 9 October 2017 (Week 5) by 9.30am Sydney time
a written proposal detailing the approach to be taken to the
integrative change project.
Weighting:
25%
Maximum length: 2,500 words*
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Assignment 3 – Integrative change project final report
Due:

Monday 27 November 2017 (Week 12) by 9.30am Sydney time

Description:

a written organisational diagnosis and implementation report.

Weighting:
50%
Maximum length: 4,000 words

*

Assignments will be marked on the content that is within the word-count limit.
Anything beyond that limit will not be assessed.

Integrative change project
The Integrative change project assessment requires submission of two assignments: a
project proposal and a final report. Specific requirements for these are detailed below.
The aims of the project are:
•

to develop a strategy and a full implementation plan for an organisational change
based on sound diagnosis

•

to integrate course concepts from Systems for Change and Approaches to Change
in articulating and justifying your strategy and implementation plan – in particular, the
materials on systems, sustaining change and complexity

•

to apply systems thinking to address the challenges and complexities of managing
change.

Assessment Details
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The project provides the opportunity to use your diagnostic skills to develop an
intervention plan. It also serves as a vehicle to develop your ability to reflect on relevant
course materials and apply them to this project. You will reflect on the course materials
from Approaches to Change, combine them with the materials from Systems for Change
and apply them to this project as appropriate. To assist in this process, Unit 1 provides
guidance in the form of a structured process to review relevant concepts and also
introduces additional materials that may help with the requirements of this project.
To complete this piece of assessment, you will submit a report of a plan for an
organisational change, and the analyses you have undertaken in order to develop your
plan. You will not be required to implement the plan. We are looking for evidence of ability
to apply course concepts to the analysis of a situation and to develop recommendations
for improvement. In this plan, you are required to specifically address the use of materials
from Unit 2 and 3 of this course.
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As mentioned, we do not ask that you complete the implementation of a project or
solution, only that you recommend a solution and construct a plan for how to implement
your solution. You will need to actively engage in the diagnosis stage, i.e. gather
information and data that can help you understand the current state of the organisation.
This diagnosis of the current state of the organisation will help you understand why the
problem/issue is occurring. This will most likely involve scoping and diagnosis, which is
interactive, in which you will need to talk to people in the organisation and gather
relevant data. At this point you will be analysing the organisation’s present and past. You
are identifying what is currently an issue and what events, practices, processes and
decisions in the past have led to the current organisational state.
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When it comes to implementation planning, in which you generate a plan for how to
improve the situation, you may involve others to help you develop your implementation
plan. However, the final plan, and in particular application of the course concepts in the
plan, must be your own work. This phase is future-oriented in that you are developing a
plan for a new and different way of doing things.

Relationship between assignments 2 and 3

The change project requires you to conduct field research.
In this research you will need to identify an organisational issue involving some form of
change and to gather sufficient field data (e.g. interviews, surveys, KPIs) to enable you to
write a detailed intervention strategy.
Assignments 2 and 3 focus on this research and are closely connected, as you will see
below.

Assignment 2
This is all about your initial plans and about getting you started on your project.
Because the research process extends over multiple weeks and can be time-consuming,
you must make an early decision on your project; this is the purpose of this second
assignment.
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You will need to clarify such things as: what is your project, why you have chosen it, what
data you expect to collect, and what obstacles you might face.
As the project evolves, we understand that your thinking may change, but it is important
to have a clearly defined start point at an early stage. Assignment 2 is a statement of
what you intend to do at that point in time.

Assignment 3
This is the detailed report of your diagnosis, conclusions and proposed solution.
This is a report of what you actually did between Assignments 2 and 3, and on your
implementation plan for after Assignment 3.
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It should include such things as: details of the data collected (e.g. interviews, surveys,
KPIs and documents, etc.), analysis that was performed, and the conclusions drawn. It
must also include a detailed implementation plan for the solution; what is proposed, how
will it be done, who will do it and when will they do it.
As we have said, this report requires you to collect data, and there must be a strong
connection between this data and your implementation strategy. Please note that
collecting and analysing some data between Assignments 2 and 3 is critical.
All components of your report must be supported by reference to concepts from Systems
for Change and Approaches to Change.
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Within the specifications for each assignment, we have included some bullet points; these
are intended to give you some further general guidance about the project and the types of
issues you might consider.

Please also take particular note of the marking rubric for each assignment. These guide
how we grade the assignments.

Satisfactory performance
To pass this course, you must:
•

achieve a composite mark of at least 50; and

•

achieve a satisfactory level of performance in all assessment tasks, including
participation in prescribed online dialogues.

Assessment Details
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Assignment 1 – Dialogue
participation
Weighting: 25%
Length:

Maximum 200 words per posting

The task

aft

You are required to participate in five (5) online dialogues. Each dialogue is worth equal
marks (4%) and feedback will be provided after the five dialogues are complete. Each
dialogue will commence on the Monday of the designated week and conclude on the
following Sunday. The schedule is as follows:
•

Online dialogue 1 – Week 1

•

Online dialogue 2 – Week 3

•

Online dialogue 3 – Week 5

•

Online dialogue 4 – Week 7

•

Online dialogue 5 – Week 9

Dr

The specific questions for each online dialogue will be posted by your facilitator prior to
the commencement of each dialogue period. Contributions should be in a form consistent
with that described in the ‘Distance and Online Learning Study Skills’ section of the
AGSM Learning Guide (available in Moodle).
You need to incorporate the concepts and theories from the course when expressing your
own ideas, experience and opinions, and when responding to comments and
contributions from your fellow students. In this way, we develop a learning environment
that is supportive, dynamic and informative.
You will receive feedback and grades for the online work after all five online dialogues are
complete.

Assessment criteria
The assessment criteria are contained in the Dialogue Participation Marking Rubric (see
Appendix A).
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Assignment 2 – Integrative
change project proposal
Submission:

Monday 9 October 2017 (Week 5) by 9.30am Sydney time

Weighting:

25%

Length:

Maximum 2,500 words

Format:

Report

The task

aft

You are required to submit a 2,500-word account of your intended project. This is your
proposal for your intended project. Think in terms of including sufficient information for
your ‘client’ to be clear on what you propose to do, why and how you intend to go about it.
Clarifying your thinking in this way at this point will provide a healthy platform to carry out
the project within the given timeframes. Of course, this is a statement of your intention at
this point in time, and things may change as you proceed. These changes will be
reflected in your final report, but there needs to be a clear start point.

The proposal
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The assessment criteria are contained in the Integrative Change Project Proposal
Marking Rubric (see Appendix B). The notes below offer further information and should
be read in conjunction with the rubric. The percentages in the rubric indicate how the
marks will be allocated.
Use of course concepts:
•

Make reference to appropriate course concepts from Systems for Change (SFC) and
Approaches to Change.

•

Pay particular attention to materials from SFC Units 2 & 3.

•

All course concepts must be embedded in your narrative.

•

Look for opportunities to integrate concepts.

•

Ensure correct use of citations and referencing.

Components of the Integrative Change Project Proposal
•

You must consider both the rationale (why) and purpose (what) of the project.

•

Why is the project important?

•

What is the scope of the project?

•

What are the intended outcomes of the project?

•

Is the project feasible?

•

What is your current role in the organisation and your role in this change project?

Assessment Details

7

•

What data will you need to collect to make your final diagnosis of the current state of
the organisation and to formulate your implementation strategy? How do you intend
to collect this data (methods) and who from (sources)?

•

How will you analyse this data?

•

Identify possible obstacles you might face in collecting/analysing the data and
developing your plan, and ways of overcoming them. This does not mean obstacles
faced by the organisation in implementing a solution; rather, obstacles you might
face in completing your diagnosis and recommendation.

•

How do you intend to evaluate the change? Here consider what you might be able to
measure and how you might measure it.

Presentation
is the paper clearly written?

•

is there a focus on the prescribed topics of the assessment?

•

is the paper well organised and structured?

•

Note that the assignment requires that you write a report. Details of the format and
structure of reports, and case analysis reports, are discussed in the AGSM Learning
Guide (available in Moodle). These details will serve as general background
information to report writing. It is not expected that you will specifically adopt these
structures. For this assignment, rely primarily on the guidance provided above and in
the relevant marking rubric (Appendix B). Create your own structure appropriate for
your report.

Dr
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•

You will receive feedback from your Class Facilitator on the content of this report,
particularly the appropriateness of your project scope (e.g. whether it is too narrow or too
broad).

Assessment criteria

The assessment criteria are contained in the Integrative Change Project Proposal
Marking Rubric at Appendix B
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Assignment 3 – Integrative
change project final report
Submission:

Monday 27 November 2017 (Week 12) by 9.30am Sydney time

Weighting:

50%

Length:

Maximum 4,000 words

Format:

Report

aft

The task
To complete this piece of assessment, you will submit a report of a plan for a change,
and the analyses you have undertaken in order to develop your plan. You will not be
required to implement the plan. We are looking for evidence of ability to apply course
concepts to the analysis of a situation and to develop recommendations for improvement.
Your report needs to show evidence of understanding of concepts across the whole
course (i.e. not just one or two Units) and from Approaches to Change. You also need to
show your ability to integrate concepts, i.e. use more than one concept to analyse an
issue or develop a strategy, and consider the links between the concepts.
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The criteria

The assessment criteria are contained in the Integrative Change Project Report Marking
Rubric (see Appendix C). The notes below offer further information and should be read in
conjunction with the rubric. The suggested word counts below are a guide to the attention
to be given to each component of your report. The percentages in the rubric indicate how
the marks will be allocated.
Use of course concepts:
•

Make reference to appropriate course concepts from Systems for Change and
Approaches to Change.

•

These concepts must be embedded in your narrative.

•

Look for opportunities to integrate concepts.

•

Ensure correct use of citations and referencing.

Components of the Integrative Change Project Final Report
1. Rationale and purpose (we suggest this section contains 10% of the word count)
•

Describe the initial scope of your project; how and why you decided on it.

•

Justification that the issue chosen is important for the organisation.

•

Your current role in the organisation and your role in this change project.

Assessment Details
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2. The nature of the diagnostic process (we suggest this section contains 10% of the
word count)
•

Provide a description of the diagnostic process undertaken, including data
collection and data analysis methods.

•

Justify your approach to this process.

3. Data collection and analysis (we suggest this section contains 20% of the word
count)
Report on the data collected.

•

Explain how you analysed this data

•

As a result of this diagnosis, what conclusions did you draw?

•

Consider the root cause(s) of the issue.

•

Do you have a clear statement of the problem?

•

Have you developed a proposed solution that addresses the issue and problem
statement?

•

Your data should also provide an assessment of readiness for change, and of the
level of commitment necessary for the change.
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•

4. Your implementation plan (we suggest this section contains 40% of the word count)
This is a comprehensive strategy to address the problem identified in your data
analysis.
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•
•

It will contain clear action steps for implementing the strategy.

•

It will show how you will ensure the action steps are implemented, e.g. building
readiness for change, change leadership, engagement strategies.

•

It will identify obstacles to your implementation plan and how these might be
overcome.

•

Clear links to your diagnosis must be evident.

•

Timelines should be included.

•

It will address what you will change and how you will change it.

5. Change evaluation (we suggest this section contains 10% of the word count)
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•

What you expect the project to achieve, i.e. the intended outcomes of your
change intervention. (This should be clearly related to the issue and problem
statement identified earlier.)

•

Processes and/or measures to evaluate the success of your project.

•

Processes for adjusting the strategy and implementation as the change initiative
develops.

Systems for Change

6. Insight/lessons learned (we suggest this section contains 10% of the word count)
•

At the conclusion of your report, include a section that describes the most
important lessons learned or insights from the Project.

•

These lessons might, for example, relate to aspects of the diagnostic process, or
the change implementations, or to evaluation, or to your own practice as a
change-management practitioner.

Presentation
Is the paper clearly written?

•

Is there a focus on the prescribed topics of the assessment?

•

Is the paper will organised and structured?

•

Note that the assignment requires that you write a report. Details of the format
and structure of reports, and case analysis reports, are discussed in the AGSM
Learning Guide (available in Moodle). These details will serve as general
background information to report writing. It is not expected that you will specifically
adopt these structures. For this assignment, rely primarily on the guidance
provided above and in the relevant marking rubric (Appendix C). Create your own
structure appropriate for your report.
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•
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Assessment criteria

The assessment criteria are contained in the Integrative Change Project Report Marking
Rubric (see Appendix C).

Assessment Details
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Appendix A: Dialogue
participation marking rubric
Weighting: Each of the following criteria has the same weighting.
CRITERION

HIGH DISTINCTION DISTINCTION

CREDIT

PASS

FAIL

Repeats course
materials

Makes little or no
reference to course
concepts

Engagement with the course

Demonstrated
ability to use
course concepts
to analyse issues,
case examples
and experience

Demonstrates
insight into a wide
range of course
ideas

Demonstrates
Show ability to
insight into a range reframe course
concepts in own
of course ideas
words
Integrates concepts
and theories
Consistent
Some attempt at
integration of
synthesis of
concepts
concepts and
Critiques some
theories
course concepts
Insightfully critiques and theories
course concepts
and theories

Uses concepts in
isolation from each
other
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Demonstrated
understanding of
course concepts
and theories

Consistently applies Consistently applies Some application of Limited use of
course concepts
course concepts
course concepts
course concepts
Demonstrates a
high level of skill
and insight in
applying the
concepts

Demonstrates skill
and insight in
applying concepts

or
Uses concepts of
marginal or no
relevance

No use of course
concepts

Demonstrates skill
in applying
concepts
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Engagement with the dialogue process and with the other participants in the dialogue
Contribution to
group learning

Criteria for
Distinction, plus:

Helps integrate
different
perspectives and
ideas to provide
new insights and
deeper
understandings

Distils and
articulates
learnings from the
group’s dialogue

Contribution to
an effective
dialogue
process

Criteria for
Distinction, plus:
Makes a significant
contribution to
energising and
deepening the
dialogue

Criteria for Credit,
plus: Poses
thought-provoking
questions and
opens new
avenues for
exploration

Explores own
assumptions &
mental models and
offers them for
group examination

Postings add value
with ideas,
perspectives,
examples,
paraphrasing,
summary, etc.
Explains
thinking/reasoning
rather than simply
asserting
views/opinions etc.

Shares own
Critically reflects on learnings/insights
course concepts
from the dialogue
and theories
Very reader-friendly
postings:
contributions clear,
succinct and
engaging
Consistent active
involvement in the
dialogues

Participates without Polarises,
adding much to the dominates or
group’s learning
diverts the dialogue
Articulates opinions
and judgments
without explaining
the thinking behind
them
Does not show that
is learning from
others’
contributions

Asks leading,
loaded or
distracting
questions
Works individually
in one-way
communication

Reader friendly
postings

Postings not very
reader- friendly

Very few or no
contributions

Some active
involvement in the
dialogues, with lack
of consistency in
level of
involvement

Level of activity
allows for limited
engagement with
others

Impact of posts is to
discourage rather
than encourage
fruitful dialogue

Encourages and
Acknowledges and
stimulates others to builds on others’
contribute
contributions
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Appendix B: Integrative change
project proposal marking rubric
CRITERION

HIGH DISTINCTION

DISTINCTION

CREDIT

PASS

FAIL

A: Use of course/change-management concepts (20%)
Uses an appropriate
range of concepts

Uses adequate
concepts for topic

Too few or too
many concepts and
/ or
choice of concepts
somewhat marginal

No course
concepts cited
or
Inappropriate
course
concepts cited

Application of course Skillful and consistent
concepts
application of concepts with
insight
All analytical points
consistently well supported
by evidence in succinct
descriptive details.
Plus one or more of:
• Innovative use of
concepts
• Critique of concepts
• Extension/ development
of course concepts

Consistent
application of course
concepts Analytical
points consistently
well supported by
evidence in succinct
descriptive details.

Adequate
application of
concepts to analyse
event and articulate
plans
Most analytical
points supported by
evidence in
descriptive details.

One or more of:
Limited application
of course concepts
Analytical points not
supported by
evidence in
descriptive details
Describes rather
than applies
concepts.

No course
concepts
applied, or
Concepts
inaccurately
applied

Some attempt at
linking and
integrating concepts

Concepts used in
isolation of one
another

No course
concepts used

Some attempt at
referencing

Referencing
inadequate or
incorrect

Insightful and creative linking Regularly links and
and integration of concepts
integrates concepts
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Integration of
concepts
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Appropriateness and Chooses and uses the most
range of concepts
relevant concepts that are
used
directly applicable to the
topic.

Harvard Referencing Referencing is consistently
accurate

Very minor errors
with referencing

Referencing mostly
accurate with
occasional errors

B: Components of Integrative Change Project proposal (70%)
Rationale and
purpose of
intervention

Detailed, clear and
comprehensive
consideration of rationale
and purpose

Clearly and logically
details both rationale
and purpose

Both purpose and
Explains either
No attempt to
rationale considered rationale or purpose explain either
rationale or
purpose

Feasibility

Explicit, comprehensive
discussion and clear
evidence of the feasibility of
the project

Explicit discussion of
the feasibility of the
of project.

Some discussion of
and the feasibility of
the project but not
sufficiently explicit.

Potentially a
feasible project but
not made explicit

The feasibility
of the project
is not clear

The nature of the
Diagnosis (data
collection and
analysis)

Detailed and accurate
description of the proposed
diagnosis with potential
issues highlighted
Insightful consideration of
obstacles

Detailed and
accurate description
of the proposed
diagnosis
Detailed
consideration of
obstacles

The essential steps
of the proposed
diagnosis are
mentioned in logical
sequence.
Some consideration
of obstacles

Some attempt to
outline the nature of
the proposed
diagnosis but
lacking clarity and
precision
Obstacles
mentioned briefly

The nature of
the proposed
diagnosis not
addressed
Obstacles not
considered

Evaluation

Detailed and accurate
description of the evaluation
of the change with potential
issues highlighted

Detailed and
accurate description
of the evaluation of
the change

The essential steps
of the evaluation of
the change are
mentioned in logical
sequence

Some attempt to
Evaluation of
outline the
the change not
approach to the
addressed
evaluation of the
change but lacking
clarity and precision

Assessment Details
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CRITERION

HIGH DISTINCTION

DISTINCTION

CREDIT

PASS

FAIL

C: Presentation (10%)
Entire paper very clearly
expressed. Polished and
imaginative approach used.

Consistently clear
expression
Sustained focus
on prescribed
topics of the
assessment
Carefully and
logically
organised and
structured

For the most part,
clearly expressed
Main focus is on
prescribed topics of
the assessment
Reasonable
organisation and
coherence

Some lack of clarity
in expression
Strays from the
focus of the
assessment from
time to time
Some attempt to
organise in a logical
manner, but a
significant lack of
organisation and
coherence

Incoherent
Lack of focus
on prescribed
topics.
Disorganised.

Continuity and
consistency

Very clear flow and consistency
between points and between
sections

With a few
exceptions, a
very clear flow
and consistency
between points
and between
sections

Some points /
sections flow from
one another, but
some lack of
continuity and
consistency

Minimal continuity
and consistency

No internal
continuity or
consistency

Dr

aft

Completeness,
focus, and clarity
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Appendix C: Integrative change
project final report marking rubric
CRITERION

HIGH DISTINCTION

DISTINCTION

CREDIT

PASS

FAIL

A: Use of course/change-management concepts (20%)
Appropriateness
and range of
concepts used

Chooses and uses the
most relevant concepts
that are directly
applicable to the topic.

Uses adequate concepts Too few or too many
for topic
concepts and / or
Choice of concepts
somewhat marginal

Application of
course concepts

Skillful and consistent
application of concepts
with insight
All analytical points
consistently well
supported by evidence
in succinct descriptive
details.
Plus one or more of:
Innovative use of
concepts Critique of
concepts Extension/
development of course
concepts

Consistent
application of
course concepts
Analytical points
consistently well
supported by
evidence in
succinct
descriptive details.

Integration and
analysis of
concepts

Insightful and creative
linking and integration
of concepts

Regularly links
and integrates
concepts

Some attempt at linking Concepts used in
and integrating concepts isolation of one
another

No course
concepts used

Harvard
Referencing

Referencing is
consistently accurate

Very minor errors
with referencing

Referencing mostly
Some attempt at
accurate with occasional referencing
errors

Referencing
inadequate or
incorrect

No course
concepts cited
or
Inappropriate
course
concepts cited

aft

Uses an
appropriate range
of concepts

One or more of:
Limited application of
course concepts
Analytical points not
supported by evidence
in descriptive details
Describes rather than
applies concepts.

Dr

Adequate application of
concepts to analyse
event and articulate
plans
Most analytical points
supported by evidence in
descriptive details.

No course
concepts
applied, or
concepts
inaccurately
applied

B: Components of Integrative Change Project report (70%)
Initial rationale and
purpose of
intervention

Detailed, clear and
comprehensive
consideration of
rationale and purpose

Clearly and
logically details
both rationale and
purpose

Both purpose and
rationale considered

Explains either
rationale or purpose

No attempt to
explain either
rationale or
purpose

The nature of the
Diagnostic process

Detailed and accurate
description of the
diagnostic process;
issues highlighted and
analysed

Detailed and
accurate
description of the
diagnosis process;
consideration of
the issues faced

The essential steps of
the diagnostic process
are mentioned in logical
sequence; some
consideration of issues
faced.

Some attempt to
outline the diagnostic
but lacking clarity and
precision

The nature of
the diagnosis
not reported

Assessment Details
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HIGH DISTINCTION

DISTINCTION

CREDIT

PASS

FAIL

Data collection and
analysis

Thorough report of data
collection and analysis.
Skilful use of data as an
asset/driver of the
research.

Data collection
and analysis
relevant to study
and clearly
reported;
conclusions are
data based;
evidence of
triangulation

Use made of relevant
data sources; reporting
of data collection and
analysis adequate;

Some data used but
unclear outcomes

No reference to
relevant data or
how it was
analysed

Implementation
plan

Detailed and accurate
implementation with
potential issues
highlighted and
addressed; diagnostic
data skillfully integrated.

Detailed and
accurate
implementation
plan; strong nexus
with diagnostic
data;

The basic ingredients of
the implementation plan
are evident; most parts
of the plan based on
diagnosis

Some attempt to
develop a detailed and
comprehensive plan
but lacking clarity and
precision; some
reference to the
diagnosis.

The plan is not
comprehensive
and lacks detail;
no nexus with
the diagnosis

Evaluation

Detailed and accurate
description of the
evaluation of the
change with potential
issues highlighted and
possible contingencies
included.

Detailed and
accurate
description of the
evaluation of the
change; measured
on multiple
dimensions

The essential
components of the
evaluation of the change
are mentioned in logical
sequence and include
relevant metrics

Some attempt to
outline the proposed
evaluation of the
change but lacking
clarity and precision

Evaluation of
the change not
addressed

Insights/lessons
from the project

Specific lessons used
to promulgate
theoretical insights

Multiple insights
are specific;
clearly linked to
the intervention;
supported by
literature

Lessons are clearly
articulated and have
several foci (e.g. self,
organisational practice,
change)

Some reflections but
lacking specificity and
clarity

No insights
identified

Incoherent
Lack of focus on
prescribed
topics.
Disorganised.

Dr

C: Presentation (10%)

aft

CRITERION

Focus, clarity and
structure of
assignment

Very clearly expressed
Polished and
imaginative approach

Consistently clear
expression
Sustained focus on
prescribed topics of
the assessment
Carefully and
logically organised
and structured

For the most part,
clearly expressed Main
focus is on prescribed
topics of the
assessment
Reasonable
organisation and
coherence

Some lack of clarity in
expression Strays
from the focus of the
assessment from time
to time
Some attempt to
organise in a logical
manner, but a
significant lack of
organisation and
coherence

Continuity and
consistency

Very clear flow and
consistency between
points and between
sections

With a few
exceptions, a very
clear flow and
consistency
between points and
between sections

Some points / sections
flow from one another,
but some lack of
continuity and
consistency

Minimal continuity and No internal
consistency Excessive continuity or
and inappropriate use consistency
of tables and/or dot
points, which disrupts
flow and clarity

.
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