
 

Last updated 
10/01/17 

 

 
 

 

 

Dr
af

t



Dr
af

t



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Dr
af

t



Dr
af

t



 

  

 

Congratulations on successfully completing the first stage of the MBA (Executive) 
Program, and welcome to Stage 2! 

As the opening component of this second stage of the program, the Leadership 
course offers you the opportunity to reflect on and extend the learning you have 
achieved so far in the program, with a particular focus on your leadership 
development. The course will also prepare you for a successful engagement with the 
final component of the program, the Strategic Management Year. Last but not least, it 
will set you up on a trajectory of continued self-development towards defining and 
manifesting ‘what are you made for’ in terms of impact in your organisation and 
beyond. 

No doubt you already have an understanding of what leadership is and based on your 
previous learning and experience, you most likely know quite a bit about what makes 
leaders effective. Moreover, you have probably experienced or are experiencing a 
leadership role in your organisation, or in other contexts. The premise of this course is 
that you are now interested in taking your leadership capacity to the next level.  

The course will assist you in making sense of your existing leadership experience, 
knowledge and capability, along with identifying useful models to further develop your 
capacity to think and act as a leader, and ultimately, be a leader. Personal, tacit 
theories about what works (derived from your experience and previous learning) will 
be unearthed and discussed against latest leadership theory and research insights to 
instil an evidence-based approach to leadership. The focus is on moving beyond the 
‘knowing’ of what leadership is about, towards the ‘doing’ and the ‘being’ aspects of 
leadership. 
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This is a residential course, similar in format to other residential courses in the 
program (e.g. Foundations of Managerial Skills, FMS), and aligned in the educational 
approach with the Strategic Management Year (SMY). Yet, this experience has some 
particularities that are determined by its focus on your leadership development. To 
ensure that you obtain value from this intensive residential workshop and its follow-up 
actions, please give full consideration to the following list of pre-residential activities to 
be completed in Weeks 1 to 4, before the beginning of the residential workshop. 

Activity Completed 

1. Read the Course Overview and familiarise yourself with all the 

learning activities in the course. 


2. Review the entire assignments list. Note that Assignments 1 

and 2 are due before the residential workshop! Please see the 

Assessment section below and note the due dates. 



3. Schedule time for each pre-residential task. During the four 

weeks leading up to the residential workshop, you will need a 

minimum of 10 hours per week to study this course. 



4. Make an immediate start on reading the articles in the 

course materials and read all of them by the residential. 

These will provide the topics for the online dialogue in Weeks 1 to 

4. Please follow the guiding notes for each reading, and complete 

the suggested reflection points in the iBook. 



5.  Contribute to the online dialogue. This runs over Weeks 1 to 4 

and comprises Assignment 1. Make an early start in Week 1 and 

continue to contribute over the weeks leading up to the 

residential workshop. 



6. Make an immediate start on collecting Reflected Best-Self 

(RBS) Stories (see instructions for Assignment 2). It is essential 

to make an early start on this in order to submit Assignment 2 

before the start of the residential workshop.  



7.  Compose your Reflected Best-Self Portrait using the RBS 

stories that you have collected. Instructions for doing this are 

included on the course Moodle site. 



8. Submit Assignment 2 This is due by 9.30am Sydney time on 

the Wednesday of Week 4. 


9.  Prepare a dot-point draft of your answers to the three 
questions in Assignment 3. 



10. Be well rested for the residential workshop. It’s intensive! 
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Leadership is a broad topic, and no one course can cover everything there is to learn 
about it. As an AGSM MBA graduate, you are expected to know more than the 
layperson about leadership – and that knowledge must be based on research 
evidence. Yet, from your organisation’s point of view, and for society, what matters 
most is what you do with that knowledge. Balancing academic rigour and practical 
relevance requires a comprehensive approach; moreover, leadership is more than 
just science and techniques – it is also an art. As such, the mission of this course is 
complex. 

The overarching aim of the course is to provide a learning context and experience 
that helps you refine your understanding of leadership in a way that increases your 
effectiveness as a leader, and your ability and commitment for ongoing learning and 
self-development. The underlying assumption of the course can be summarised with 
the opening quote and the concluding remark at the end of the first article in the 
reading list: 

No leader is perfect […] Even the most talented leaders require the input 
and leadership of others, constructively solicited and creatively applied. 
It’s time to celebrate the incomplete – that is, the human – leader. 

(Ancona, Malone, Orlikowski & Senge 2007) 

This course relies on the belief that leadership capacity can be developed. The 
success of business schools in developing leaders has been questioned in recent 
years (e.g. Pfeffer & Fong 2002; Mintzberg 2004; Bennis & O’Toole 2005). This 
course takes into account such criticism and draws on the principles of ‘reflective 
executive development’ (Roglio & Light 2009) and principles of evidence-based 
education in leadership development (Klimoski & Amos 2012). The reflective 
executive is defined as: 

…an executive that makes decisions based on a learning process 
promoted by the interactions among connective, critical, and personal 
thinking, which makes him/her critically question mental models, 
understand the world from a systemic perspective, and develop personal 
mastery. 

(Roglio & Light 2009, p. 158) 

Such principles are well aligned with the mission of AGSM, and the particular focus 
of the MBA (Executive) Program. The next sections detail some of the key themes 
and concepts, the course objectives, and how we plan for you to achieve them. 
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Leadership is certainly a topic that has received extensive attention, with a range of 
definitions readily available. Most importantly, most of us can recognise leadership 
when we see it. However, from the perspective of someone completing an MBA, and 
for the purpose of our course, it might be useful to clarify the relationship between 
leadership and management. In FMS, these concepts are used, to a large extent, 
interchangeably – based on the assumptions that managers of today’s organisations 
must show leadership skills. Indeed, the course even begins to address some 
leadership skills. In Managing People and Organisations (MPO), you began to 
distinguish leadership as a particular topic of study – still presented as an essential 
aspect of managing people and organisations. 

The debate on the extent to which management and leadership overlap in practice 
continues. To a large extent, the common view is that the higher the level in the 
organisation, the more leadership skills are required – and some of the related 
readings you covered in courses in Stage 1 certainly reflect this view. In this course, 
we view leadership as something that can be done from any level in an organisation 
– and yet, as something essential to those who, by their position, are expected to 
have a visible and consistent impact in the organisation. 

Some argue that leadership must replace management, while others believe that this 
is not the case. For instance, Kotter (2013), an authority in the field, believes that 
leadership and management are radically different, and that they serve different 
purposes. He argues that we still need skills to keep companies reliable and efficient 
(which is the function of management). But he agrees that we also need leadership, 
in order to respond to the increasingly complex environment, and more importantly, 
to take organisations into the future. 

We will be discussing more about what is and is not leadership, at the beginning of 
the residential, when your perspective on the nature of leadership will be the starting 
point. We will then begin to address particular capabilities that are specific to 
leadership, such as the capabilities of sensemaking, inventing, visioning and relating 
that are introduced in Reading 1 (Ancona et al 2007). 

Please note that the above capability labels may mean more than the common-
sense meaning of the words suggest. For instance, relating means more than 
collaborating or being a team player. And presence – another topic we cover in the 
course – is more than just appearance or presentation skills. 

Another important feature of the course is that it builds on the Know, Do, Be model of 
leadership development (Figure 1), adapted from a concept originally developed for 
the United States Army (Hesslebein & Shinseki 2004; Khurana & Snook 2004). Its 
value resides in the fact that it emphasises the three key domains (cognition, 
behaviour and identity) often discussed as important in producing lasting learning 
and change. 
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The model has been extended now to other topics, beyond leadership. Educational 
specialists discovered the value of asking not only what are the most important 
things for students to know or what is most important for them to be able to do, but 
also what kind of people we want them to be (Drake & Burns 2004). It is certainly 
essential to ask the question as to what kind of leaders we want to have – in 
organisations and in society. Related to this, we will be discussing how personal 
characteristics, such as character, have an impact on a leader’s performance and 
outcomes. 

Finally, the course will also address the topic of restrictive mindsets and default 
patterns of thinking, feeling and behaviour. It is important to understand not only what 
facilitates leadership, but also what hinders the full expression of one’s leadership 
potential. For some, being a leader will require building new capabilities. For others, 
it will be more about unlocking capabilities they already have. 

While the above themes are emphasised in the different sessions of the residential 
workshop, they do not represent independent units, nor are they treated as such in 
this course. Their contribution to the overall leadership capability happens in 
interaction, and we will be exploring them in an integrated manner. The readings, 
activities and assignments scheduled for the course touch simultaneously on these 
diverse themes, and progressively integrate them in a way that supports the overall 
objectives of the course. 

 

Experience & Feedback 

Be 

Concepts and 
theoretical insights Know Do 

Skills development and 
deliberate practice 

Leadership Development 
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A number of international standards are embedded in the program to ensure the 
courses you study are high quality. At present this includes specific design to meet 
AACSB accreditation standards (through measurement of students’ program-level 
learning outcomes), and the United Nations Principles for Responsible Management 
Education (UNPRME). EQUIS accreditation is also held by UNSW Business School. 

AACSB: http://www.aacsb.edu 
Association to Advance Collegiate Schools of Business  

EQUIS: https://www.efmd.org/accreditation-main/equis 
European Quality Improvement System 

UNPRME: http://www.unprme.org 
UN Principles of Responsible Management Education 

The Course Learning Outcomes are what you should be able to do by the end of this 
course if you participate fully in learning activities and successfully complete the 
assessment items. 

The Course Learning Outcomes will also help you to achieve at least some of the 
overall Program Learning Goals that are set for all postgraduate coursework students 
in AGSM programs. 

However, course-level learning outcomes are not sufficient to fully describe a 
student’s skills as they complete the qualification, and so we add an additional set of 
Program Learning Goals. These specify what we want you to have achieved by the 
time you successfully complete your degree. As an example, for the Teamwork 
learning goal we specify: ‘Our graduates will be effective team participants’.  

You demonstrate that you have met these Program Learning Goals by achieving 
specific Program Learning Outcomes that are directly related to each goal. These 
indicate what you are able to do by the end of your degree. In the case of the 
Teamwork goal, the related outcome includes: ‘participate collaboratively and 
responsibly in teams’.  

This course contributes to the development of the MBA (Executive) Program 
Learning Goals, which are the qualities, skills and understandings we want you to 
have by the completion of your degree, as indicated below. 
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 Learning Goal 1: Business Management Knowledge 

Students should be able to identify and apply current knowledge of disciplinary and 
interdisciplinary theory and professional practice to general management and business within 
diverse situations. 

Learning Goal 2: Critical Thinking 

Students should understand and be able to identify, research and analyse complex issues 
and problems in business and develop appropriate solutions. 

Learning Goal 3: Communication 

Students should be able to produce written documents and oral presentations that 
communicate effectively complex disciplinary ideas and information for the intended 
audience and purpose. 

Learning Goal 4: Teamwork 

Students should be able to participate collaboratively and responsibly in teams and to reflect 
upon their own contribution to the team and on the necessary processes and knowledge 
within the team to achieve specified outcomes. 

Learning Goal 5: Responsible Business 

Students should be able to appraise ethical, environmental and sustainability considerations in 
decision making and in practice in business. 

Students should be able to consider the social and cultural implications of management 
practices and of business activities. 

Learning Goal 6: Leadership 

Students should be able to reflect upon their own personal leadership style and the 
leadership needs of business and of teams. 

Learning Goal 7: International Perspective 

Students should understand the needs of undertaking business within a global context. 

Students should be able to apply business management knowledge to business situations 
within global markets with due recognition for differences in cultural, legal, commercial and 
other issues. 

Learning Goal 8: Risk Management 

Students should be able to demonstrate an understanding of the limits in precision and 
the risks associated with business models. 

 Students should be able to appraise risk and to develop risk mitigation strategies applicable to 
business undertaken within uncertain and volatile environments. 

Program Learning Goals are developed throughout the program of study. Each 
course will not necessarily address all Program Goals or develop them to an 
equal extent. 
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After successful completion of this course, you will be able to: 

1. evaluate your own models of leadership and assumptions about what works 
against models of leadership validated by research, and adopt an evidence-
based approach to leadership 

2. recognise the existence of different perspectives and how they relate to your 
values and purpose, and become increasingly comfortable with complexity, 
uncertainty and diversity 

3. articulate a clear purpose for your development as a leader in connection with 
your past experience, current leadership capacity and demands of your current 
context 

4. identify and apply specific strategies for working towards the articulated purpose 
in a manner that allows for systematic progress 

5. understand how you relate to others and how this influences your and others’ 
ability to achieve your goals and manifest your purpose 

6. understand and manage your self-presentation and engage in effective personal 
and public communication 

7. demonstrate a consistent collaborative approach in dealing with others and 
effectively assist fellow MBA students and work colleagues in their development 
efforts 

8. apply reflective-practice principles in your daily work and develop a life-long 
commitment to self-development. 

The course is delivered in an intensive format, including a three-day residential 
workshop. The pre-residential activities will ensure you are fully prepared to 
maximise your learning during the workshop. Table 1 shows the course calendar and 
lists activities and assignments. More details on each assignment are available in the 
section ‘Assessment’. 
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Week* Activity Assessment** 

1 Read the course readings Assignment 1 

Contributions to the online dialogue  

Weight: 5% 

2 Contribute to the online dialogue on the readings 

3 Collect Reflected Best-Self Stories 

4 
Residential  
(Thursday to Saturday inclusive) 

Assignment 2 

Reflected Best-Self Stories 

Due: Wednesday 9.30am Sydney time 

Weight: 5% 

5 
Complete Assignment 3 

 

6  

7  

Assignment 3 

My Leadership Journey – Part A 

Due: Monday 9.30am Sydney time 

Weight: 50% 

8 
Complete Assignment 4 

 

9  

10  

Assignment 4 

My Leadership Journey – Part B 

Due: Monday 9.30am Sydney time 

Weight: 40% 

 

 

 

                                                      
*  Exact dates will be provided via a cohort-customised calendar posted on the course Moodle site. 

**  A detailed description of each assignment is available in the section ‘Assessment’ below. 
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The learning approach adopted in this course is founded on the belief that learning 
cannot be forced upon students. However, in line with the role of the leader in 
organisations, class facilitators have the responsibility to create the environment in 
which learning can take place. 

Based on principles of adult learning, the course acknowledges that learning comes 
from reflecting on experience. Yet, such learning is accelerated when properly 
guided by knowledge accumulated over decades of systematic research. The 
experience you bring has power because it is yours; the course experience is useful 
because it helps you evaluate that experience against existing knowledge and the 
experience of others. This process is informed by research evidence, included in the 
readings, or provided during the residential workshop. The outcome will be enriched 
experience during the course and improved capability after the course. 

The level of transformation and capability you acquire in this course depends largely 
on you. While it is the facilitator’s role to provide theoretical knowledge specific to the 
subject, and to support the learning process, we expect that you will contribute to the 
learning process by critically evaluating the information presented and by relating the 
concepts discussed in class to your own knowledge and experience. You will also be 
expected to contribute to the learning of others: that is what good leaders do, so this 
is an important component in this course. 

The approach flexibly blends input from facilitators with feedback from students, role-
plays, experiential activities, facilitated discussions, peer coaching and self-managed 
peer interaction to calibrate the learning around your development needs. Be ready 
to feel challenged! At the same time, we will make sure you feel supported; everyone 
(facilitators and students) will contribute to creating a productive and encouraging 
learning environment. 

Please keep in mind that the way you approach the class influences your experience 
and the experience of others. 
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This Course Overview and the mandatory readings (available as an AGSM iBook 
and as PDFs via Moodle) comprise all of the materials for this course. The main 
criteria in selecting the readings were scientific rigour and relevance to the course 
objectives. 

We have carefully selected readings that summarise current insights on leadership in 
a way that is useful for leadership development. 

Having successfully completed Stage 1, we trust you are familiar with making sense 
of the readings and extracting key insights from them. In Stage 2 of the program all 
materials are original sources rather than the AGSM authored course notes that are 
provided in Stage 1. The selected articles in this course are research-based articles 
that take into account practical insights; in that sense, most of them are focused 
summaries of existing knowledge and research insights, typically written by 
academics, for a practitioner audience. More details on how to work with these 
materials are provided in the introductory note to ‘Readings’. 

It is essential that you make time to carefully work with these readings before the 
residential workshop. Aim to relate what you read to your experience (the 
assignments will help in this regard – they were designed in a way that facilitates 
integration of insights from readings with insights from your experience). It is 
extremely useful to connect the material you read with the knowledge you have 
accumulated in other courses in the program, and/or from other sources. Should you 
be interested in exploring a particular topic or insight presented in the course in more 
depth, please do not hesitate to request help in identifying useful resources. And of 
course, you are more than welcome to bring insights and ideas from other materials 
and resources you have found valuable for your development. 
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The Action Learning Cycle (Figure 2) is the foundation of the learning methodology in 
the MBA (Executive). 

 

 

The model is further reinforced in this course by the assignments and the activities 
built into the course. For instance, a key assignment in the course (a journal-like 
document that we call ‘My Leadership Journey’) will directly focus your attention on 
the reflection component of the learning cycle, and the discussions we will have 
based on the readings will facilitate the conceptualisation component of the cycle. 
The residential itself and the working in learning groups with peers will facilitate the 
implementation and immersion components, creating multiple possible loops for 
more reflection, conceptualisation, implementation and immersion. 

The next section of this Course Overview details the assignments and how they 
contribute to your learning and the overall objectives of the course, including more 
information on the particular approach to assessment, which might be different from 
other courses. 

Insights into 

what has 

occurred 

Reflection: 
Analysing results 

relative to expectations, 

priorities, values, strengths, 

weaknesses, opportunities, 

and challenges. Questioning 

assumptions about each 

of these. 

Awareness of 

opportunities 

for better 

results 

Immersion: 

Ascertaining Conceptualisation: 

the actual results of Using relevant models 

implementation via mindful and concepts to develop new 

observation, self-assessment, goals and approaches, before 

and seeking extensive assessing their suitability, 

unbiased feedback. Being cost/benefit, and potential

receptive to unexpected  obstacles. 

results is key. 

Results of 
implementation 

Implementation: 
Building motivation 

and self-efficacy before 

implementing plans to enhance 

effectiveness, capitalise on 

opportunities, and solve 

problems. 

SMART+ 
development 
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Timing: Weeks 1 to 3, and Week 4 up to the beginning of the residential 
workshop on Thursday 

Weighting: 5% 

Length: Maximum length of each post – 200 words 

This assignment encourages you to engage with the readings for the course before 
the residential.  

Post at least 10 contributions across the whole dialogue, made up of four significant 
posts of 150-200 words and at least six shorter posts. 

The introductions to the readings include a guiding document about how to approach 
the readings in Stage 2 of the program (‘Reading for Understanding: The SQW3R 
Method of Study’). Please review this material before proceeding with the readings – 
it provides a systematic approach and good tips for completing the readings, with a 
focus on comprehension and retention. 

Please ensure that you schedule time to complete all readings, and reflect on them 
as suggested in the reflection points included with each reading. 

As you complete each reading, you will identify questions and particular insights. You 
will also be able to link the information to other insights or evidence. Anything that 
puzzles you, or that you find particularly useful, something that raises questions or 
finally provides you with long-sought answers, or aspects that trigger a particular 
reaction in you, all form an excellent starting point for discussion.  

Express your reaction, point of view, analysis and questions in the online discussion 
forum specifically set up for this purpose. Classmates will join in your discussion and 
in that way help you, and others, process the information in the readings.  

Ensure also that you comment on and contribute to discussion threads initiated by 
others. 

Please make sure your comments are substantive (rather than a short ‘I agree’ or 
‘I disagree’) and that you approach the discussion with informed opinions based 
on readings, providing constructive contributions that help you and others to 
uncover and make sense of key insights from the readings. 

While it is acceptable and expected that you have your own opinion, please show 
respect towards others in expressing your opinion. Also, before you submit your 
comments, think about how the ‘leader you want to be’ would approach that 
discussion: begin enacting that leader! 
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Making a substantial contribution to the dialogue will mean that you are awarded 5% 
towards your final mark.  

The marking criteria for making a substantial contribution are set as: 

 contribute in at least three out of the four weeks of the dialogue 

 post at least 10 contributions across the whole dialogue, made up of four 
significant posts of 150-200 words and at least six shorter posts. 

Due: Week 4 – Wednesday 9.30am Sydney time 

Deliverable: At least 10 RBS stories received from respondents 

Weight: 5% 

This assignment will provide the basis for constructing a ‘Reflected Best-Self Portrait’ 
of you. 

(See the note on the RBS Portrait below these assignment instructions.)  

 

Select about 15 people (a minimum of 10 and a maximum of 20) who have seen you 
in situations when you were at your best, and who you trust will give you an honest 
opinion. It is important to consider a mix of work colleagues (including bosses and 
subordinates), friends (perhaps some from the past too), mentors, family members, 
teachers, study colleagues and anyone else who might have input on who you are. 
Review your memory, email account, address book, Facebook and LinkedIn, or 
whatever other source will allow you to identify a broad range of respondents, and 
decide on the list. Note that not everyone will respond or respond on time – so the 
more respondents you identify, the better.  

Please make sure you start on this as soon as the course starts, to ensure you will 
be able to submit at least 10 of your respondents’ stories as Assignment 2 before the 
start of the residential. 

 

Email the request to the 10 to 20 potential respondents. There are many ways to 
formulate this. In the course Moodle site you will find a sample of an email request in 
Word format, which you can edit as appropriate. However, you may prefer to make 
the request in person, or via a hard-copy letter.  

Choose the method that best suits your relationship with the person and the 
situation, but keep in mind the timing of the assignment. Send or make the requests 
no later than the end of Week 1 and explain that you will need the stories within a 
week. This will ensure you receive the stories on time, or can make additional 
requests if needed.  
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Submitting 10 or more of the RBS Stories that you receive from your respondents by 
the deadline contributes 5% towards the final mark. 

Guidance about composing the RBS Portrait is provided on the course Moodle site.   

This exercise puts into practice the theoretical concept covered in Reading 8 (Roberts et al 2005): 
the Reflected Best Self (RBS). It is a structured opportunity to collect and internalise stories about 
who you are at your best. You will learn about the theoretical foundation of the concept in Reading 
8, and we’ll discuss more about it during the residential workshop. However, in essence, the 
concept, and the exercise, draw from positive organisational scholarship – which shifts the focus 
from weaknesses to positive dynamics such as strengths, resilience and trust. The idea is that 
while there is value in receiving feedback on what one needs to improve, this perspective focuses 
on identifying and relying on what makes people thrive. It does not replace traditional feedback, 
but complements it by getting a sense of one’s ‘personal best’.  

The exercise will be instrumental in your work in this course, and in particular in 
reflecting on, analysing and further developing your Leadership Journey 
(Assignments 3 and 4). 

 

Due: Week 7 – Monday 9.30am Sydney time 

Weight: 50% 

Word limit: 3,000 words 

This assignment, together with Assignment 4, will provide you with a powerful 
document that will capture your personal history as relevant to leadership, and a 
‘contract’ with yourself for further developing your leadership capability.  

As you will see in the readings about leadership (in particular, Readings 6 to 9), our 
personal histories shape who we are, and implicitly, how we approach the leadership 
role. Exploring your personal history and understanding where you are now in your 
journey as a leader is essential for a productive approach in defining future goals and 
ways to achieve them.  

In this assignment, you answer three questions: 

1. Where have I been? 

2. Where am I now? 

3. Where do I want to get to? 

Please use these questions to give your assignment a three-section structure. 

In Assignment 4, you will write about how you will get there and how you will know 
when you have arrived. 

Dr
af

t



 
 

 

 

 

 

This section invites you to take time and uncover what events and experiences of the 
past have shaped who you are today. You will see some examples of this in the 
readings, but make it yours. For some of you, it may be events from childhood, role 
models you had, your upbringing and early education that set in your minds and 
hearts a certain way of viewing the world, others and your own role in the mix. 
Whether you take up leadership roles or not, how you understand leadership may 
have roots as far back in time as your early childhood. For others, later or very recent 
events, education, training or roles may have added, changed, or really created the 
person and the leader you are now. Some of the RBS stories (Assignment 1) should 
feed into this section. Explore what were significant moments (‘crucible experiences’ 
– see Reading 7) in your life, and analyse how they influence the leader you are. 

There should be plenty of information to help you develop this section. The RBS 
exercise, the 360° Feedback completed in FMS and/or your work setting, as well as 
feedback obtained in other courses or in your organisation will give you a snapshot of 
relevant capabilities. Other feedback from colleagues, your current work (and non-
work) experience and your interaction with colleagues in MBA classes can provide 
solid evidence for a good description of where you are now, what leadership means 
to you, how you approach it, and how you manifest it in your interaction with others. 
Begin evaluating to what extent you see yourself as a leader – and what facilitates or 
hinders your ability to take a leadership stance and be successful in doing so. 

In this section, let your imagination be free! Connect with and build on your history, 
and define who you want to be. The first two sections will become more relevant as 
you think of what next – and here you have the chance to be reborn as a leader. 
Successful experiences from past activities that inspired and energised you may give 
you hints about ‘what you are made for’. So use that past experience in that sense – 
and you may discover that what you are made for hasn’t actualised yet. Or if you 
discover that you are well on the way to achieving your mission, you will be focusing 
on how to keep on course, accelerate progress, and perhaps even broaden that 
mission. Dream, connect with reality, dream again, and start getting that image of the 
future ‘you’ clearer and clearer. Begin to identify goals: here again, the experience 
from FMS and MPO will help – use that experience. We are going now for a bigger 
picture, but everything you have learned about the usefulness of the SMART++ goals 
still applies. The document will set up your broad vision, but you need some 
actionable goals. 

Note: Specific assignment marking criteria will be provided in the Moodle website 
for the course. 
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Due: Week 10 – Monday 9.30am Sydney time 

Weight: 40% 

Word limit: 2,000 words 

In this assignment, you take a focused, step-by-step approach, and you use your 
FMS/MPO learning to devise an action plan that will allow you to achieve the goals 
you established in Assignment 3 that will ultimately support your broad vision of the 
leader you want to become. 

After briefly recapping your personal leadership vision, you will present an action 
plan and evaluation measures that you will use to monitor your progress towards 
your goals. 

Below are some questions and ideas to start your thinking about this 
assignment. During the residential component of the course, you will encounter a 
range of ideas that could inform your thinking for this assignment. In addition, the 
feedback you receive for Assignment 3 may be useful in guiding your thinking.  

In the assignment you should explore each of the following two sections in detail. 

 

Please consider the following questions when developing your plan: 

• What will you do in order to achieve your goals? 

• What particular actions will you take? 

• Who might be the people who can help you?  

• What might be in the way, and how will you address these barriers? 

• How long will you take for particular goals?  

• Which goals first? 

These questions, and any others that help you perfect your plan, may be useful here. 
The learning activities in the residential component of the course, and conversations 
with fellow participants will also assist you to refine your plan. 

 

In this section of the assignment you need to develop concrete measures and 
indicators of progress (towards your goals) that you can apply as you progress. You 
should consider the following question:  

What will you use for evidence that you made progress towards your 
goals, and/or achieved them?  

This section of the assignment requires both creativity and realism, and suitable 
indicators will be dependent on your vision and goals. Developing and defining clear 
objectives and appropriate measures/indicators will also help you to really celebrate 
the development that you will achieve. 
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Note: Specific assignment marking criteria will be provided in the Moodle website 
for the course. 

Final Note: 

In reality, there is no ‘arrival’ point when it comes to leadership development: there 
will always be something else to learn. But there will be progress and ‘arrival points’ 
– that is, achievement of specific objectives you have set. Again, during the 
workshop, and in your work with colleagues, you will get ideas, support, help and a 
‘reality check’ for these indicators, so that you conclude the course with a very solid, 
actionable and measurable plan, and practical strategies to implement it. 

Unless otherwise stipulated in the specific details for each of your 
assignments, please prepare and submit your assignments in accordance with 
the following. 

What is included in the word count? 

• Executive Summary (if required), all text, in-text citations, tables, figures, 
diagrams and charts, appendices and table of contents (if required) 

What is excluded from the word count? 

• Reference list or bibliography 

Any text (including appendices) that goes beyond the word count will not be read in 
grading the assignment. 

For consistency across all assignments, students are required to supply assignments 
in a standard format, which is detailed below. Assignments should always be 
submitted in Word format. 

Headings Body text Page setup 

Font: Times New Roman 

Font size: 12 points 

Line spacing: Double  

Text style: Bold 

Font: Times New Roman 

Font size: 12 point 

Line spacing: Double 

Text style: Normal 

Top: 2.54 cm 

Bottom: 2.54 cm 

Left: 3.17 cm 

Right: 3.17 cm 

Header: 1.25 cm 

Footer: 1.25 cm 
 

Note:  The left and right margins are wider than the default margins in Word. 

First line indent: 1.27cm 
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• be formatted with single line spacing 

• be formatted with a minimum font size of 8 points 

• be positioned vertically in between paragraphs. 

** Included in the word count 

Please use the following naming convention for each assignment. 
z9999999_surname_[XXXX1111]_17s1_Ass1 

where: 

• z9999999 is your student ID – please insert your surname 

• XXXX1111 is the course code 

• 17s1 is the session name (2017, Session 1) 

• Ass1 is the Assignment number (Ass2 for Assignment 2) 

1. You must submit your assignment through your online classroom as per the 
instructions in your LMS User Manual. 

2. Assignment submission in your LMS is performed via Turnitin, the similarity 
detection software used by UNSW students and teaching staff to prevent 
plagiarism by ensuring referencing is correct and that work has not been 
inadvertently copied from elsewhere. You can access Turnitin under the 
‘Assessments’ section in your Moodle course site. 

3. You are able to submit a draft version of your assignment prior to the due date. 
This enables you to view the Turnitin similarity report on your work and decide 
whether it complies with the guidelines regarding referencing and plagiarism, 
before you submit your final version for marking. More information about 
plagiarism can be found here: https://student.unsw.edu.au/plagiarism. 

4. Please note that draft assignments submitted in this way will be regarded as the 
final version at the due date if you have not uploaded a subsequent, finalised 
version (each file uploaded overwrites the previous version). 

5. Late submissions are possible but will be marked as such and will be subject to 
late penalties of 5% of the assignment weighting for each day late. If for any 
reason you are unable to submit a late submission via Turnitin please contact 
your Facilitator or AGSM Student Experience. 

6. Extensions to assignment deadlines will be granted only in exceptional 
circumstances, and where adequate supporting documentation can be provided. 
Please note that work commitments do not constitute grounds for an extension. 
Requests must be made through the special consideration process. For details 
about this process, see: https://student.unsw.edu.au/special-consideration 

7. You will be advised of your mark by your Facilitator within 14 days of assignment 
submission date. 

8. Please keep a copy of your assignment. 
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By now you should be familiar with the eLearning environment called Moodle. We will 
be using it in this course as an alternative way to interact, capture our experience 
and stay in touch before and after the residential. 

The Moodle course site contains information about your particular residential (e.g. 
timetable, pre-residential activities and other administrative information). The course 
materials are also available there, and you will submit all your assessment work 
through Moodle. 

To access Moodle, go to: https://moodle.telt.unsw.edu.au/login/index.php 

Login with your student zID (username) and zPass (password). 

Should you have any difficulties accessing your course online, please contact the 
eLearning support below: 

For login issues: 

Hours:  Monday to Friday: 8.00am – 8.00pm  

  Saturday and Sunday: 11.00am – 2.00pm 

Email: ITServiceCentre@unsw.edu.au  

Phone:  Internal: x51333 

  External: 02 9385 1333 

  International: +61 2 9385 1333 

For assistance in using Moodle, including how to upload assessments: 

Hours: Monday to Friday: 9.00am – 5.00pm  

Email:  elearning@agsm.edu.au 

Phone:  Internal: x19541 

External:  02 9931 9541 

International:  +61 2 9931 9541 
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For help with technical issues and problems: 

Hours: Monday to Friday: 7.30am – 9.30pm  

  Saturdays and Sundays: 8.30am – 4.30pm 

Email:  externalteltsuppport@unsw.edu.au  

Phone: Internal: x53331 

  External: 02 9385 3331 

  International: +61 2 9385 3331 

If you have any administrative queries, they should be addressed to Student 
Experience. 

Student Experience 
AGSM MBA Programs  
UNSW Business School  
SYDNEY NSW 2052 

Tel: +61 2 9931 9400 

Fax: +61 2 9931 9205 

Email:  studentexperience@agsm.edu.au 

The University and the UNSW Business School provide a wide range of support 
services for students, including: 

 AGSM – Digital Resources and Tutorials 
https://www.business.unsw.edu.au/agsm/students/supporting-study/digital-
learning-support/digital-resources-and-tutorials 

 AGSM Learning Guide available in Moodle (Note: In completing your EB 
Assignments, the formatting and referencing guidelines presented in this 
Course Overview should take precedence over the general guidelines on this 
topic provided in the AGSM Learning Guide). 
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 UNSW Business School – Education Development Unit (EDU). 

https://www.business.unsw.edu.au/students/resources/learning‑ 
support/consultations 
Services include workshops, online and printed resources, and The wording 
individual consultations on academic writing, study skills, and maths support 
specifically for UNSW Business School, AGSM and MBT students. 
EDU Office: Level 1, Quadrangle Building; 
Phone: +61 2 9385 5584;  
Email: edu@unsw.edu.au 

 UNSW Learning Centre. www.lc.unsw.edu.au 
Academic skills support services, including workshops and resources for all 
UNSW students. See website for details. 

 Library services and facilities for students 
https://www.library.unsw.edu.au/study/services-for-students 

 UNSW IT Service Desk. Technical support for problems logging into websites, 
downloading documents etc. 
Library, Level 2;  
Phone: +61 2 9385 1333; 
Website: www.its.unsw.edu.au/support/support_home.html 

 UNSW Counselling Service. www.counselling.unsw.edu.au. 
Free, confidential service for problems of a personal or academic nature; and 
workshops on study issues such as ‘Coping With Stress’ and ‘Procrastination’. 
Office: Level 2, Quadrangle East Wing;  
Phone: +61 2 9385 5418. 

 Disability Support Services 
https://student.unsw.edu.au/disability 
Provides assistance to students who are trying to manage the demands of 
university as well as a health condition, learning disability or have personal 
circumstances that are having an impact on their studies.  
Office: Ground Floor, John Goodsell Building; 
Phone: +61 2  9385 4734;  
Email: disabilities@unsw.edu.au 
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Each course has a Course Coordinator who is responsible for the academic 
leadership and overall academic integrity of the course. The Course Coordinator 
selects content and sets assessment tasks, and takes responsibility for specific 
academic and administrative issues related to the course when it is being offered. 
Course Coordinators oversee Residential Leaders and ensure that the ongoing 
standard of facilitation in the course is consistent with the quality requirements of the 
program. 

The Course Coordinator for this course is: 

MA, B.Phil (Oxford), BSc (ANU) 

Email: geoff.mortimore@agsm.edu.au 

Geoff Mortimore has 35 years’ experience in tertiary education and management 
consultancy. His academic career has involved curriculum design and program 
delivery at Lancaster University in the UK, the Australian National University (ANU), 
and AGSM.  

He has taught at the AGSM for more than 15 years. Courses taught include 
Foundations of Managerial Skills, Managing People and Organisations, Managing 
Change and Leadership in the MBA (Executive) and Approaches to Change and 
Change Skills in the Graduate Certificate of Change Management and the MBA 
(Change). 

He has won two AGSM awards for excellence in teaching and, in 2012, the School of 
Management’s Teaching Mentor of the Year award. In 2012, he and an AGSM 
colleague won the Academy of Management award for best paper in management 
education. 

Geoff is also a Visiting Fellow at the ANU, where he presents programs on 
leadership to academic and professional staff. 

As well, Geoff contributes to programs on leadership and management for 
organisations including, in recent years, BHP Billiton, KPMG, Westpac and the 
Australian Public Service Commission. 
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MBA, PhD (University of Iowa, United States) MA, BSc (Babes-Bolyai University, 
Romania) 

Dan Caprar coordinated the development of this course and until recently, was a 
Senior Lecturer and AGSM Fellow at UNSW Business School. He conducts research 
and consulting on cross-cultural management, leadership, and self-development. He 
was part of the design team for the Foundations of Managerial Skills and taught the 
course in its initial stages. 

 

 

M Org Coaching (Sydney), Grad Dip (Jansen Newman Institute), M Int. Studies 
(Sydney), BA (Kansas State) 

Denise is an Adjunct Associate Professor and AGSM Fellow, and a specialist in 
coaching executives and teams to enhance their personal energy, leadership, and 
performance. She teaches and works as a coach on a wide range of AGSM 
Executive Education and MBA programs including the AGSM FTMBA Foundations of 
Management and in the AGSM MBA (Exec) SMY. 

https://www.business.unsw.edu.au/our-people/deniseweireis 

Email: denisew@agsm.edu.au 

 

 

MA (Oxford), BPhil (Oxford), BSc(ANU) 

Geoff has taught for AGSM MBA Programs since 1993. He currently teaches 
Managing People and Organisations, Foundations of Managerial Skills, and 
Managing Change in the MBA (Exec) program, and is 

Course Coordinator for Change Skills and Approaches to Change in the AGSM’s 
MBA (Change) program. 

https://www.business.unsw.edu.au/our-people/geoffmortimore  

Email: geoffmortimore@ozemail.com.au 
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PhD (UNSW), MCom, GCM, BA(Hons) 

Janis is the Program Director for the AGSM MBA(Executive) and AGSM Fellow. She 
is a leading educator in the UNSW Business School specialising in developing 
student’s learning capabilities to meet the challenges of the 21st century workplace, 
through innovative curriculum and course design. Janis has designed and taught 
course across the business school in a number of programs including MBA, Master 
of Commerce and Bachelor of Commerce programs. Janis is a recipient of both 
faculty and Vice Chancellor’s awards for teaching excellence. 

https://www.business.unsw.edu.au/our-people/janiswardrop 

In addition, the course benefited from input from Peter Heslin, who contributed to the 
development of the course in the early stages of the process, and Jo O’Reilly, who 
provided specialised input in designing the session on Presence. The North Shore 
Rowing Club is a partner in providing part of the course. 
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Readings are available via active hyperlinks. Please note that you may be required to 
enter your UNSW zID and zPass in order to access hyperlinked articles. You may 
also receive a message advising that you are ‘Leaving Box’ or that the bookmark will 
open in another tab – in which case, please click ‘Continue’. 

 Reading 1 Ancona, D., Malone, T. W., Orlikowski, W. J. & Senge, P. M. 2007,  

‘In praise of the incomplete leader’, Harvard Business Review, no. 2, 
pp. 92–100. 

 Reading 2 Kotter, J. 2001, ‘What leaders really do’, Harvard Business Review. 

 Reading 3 Parks, S. D. 2005, ‘Toward a More Adequate Myth: The Art of 

Leadership’, Leadership can be taught: A bold approach for a complex 
world, Harvard Business Press. 

 Reading 4 Sanchez-Runde, C., Nardon, L. & Steers, R. M. 2011, ‘Looking 

beyond Western leadership models’, Organizational Dynamics,  
vol. 40, no. 3, pp. 207–213. 

 Reading 5 Weick, K. E. 2006, ‘Faith, Evidence, and Action: Better Guesses in an 

Unknowable World’, Organization Studies, vol. 27, no. 11,  
pp. 1723–1736. 

 Reading 6 Shamir, B. & Eilam, G. 2005, ‘‘What’s your story?’ A life- stories 

approach to authentic leadership development’, The Leadership 
Quarterly, vol. 16, pp. 395–417. 

 Reading 7 Bennis, W. & Thomas, R. 2002, ‘Crucibles of leadership’, Harvard 

Business Review. 

 Reading 8 Roberts, L. M., Dutton, J. E., Spreitzer, G. M., Heaphy, E. D. & Quinn, 

R. E. 2005, ‘Composing the reflected best-self portrait: Building 
pathways for becoming extraordinary in work organizations’, Academy 
of Management Review, vol. 30, pp. 712–736. 

 Reading 9 Friedman, S. D. 2008, ‘Clarify what’s important to you’, Total 

leadership: be a better leadersihp, have a richer life, Harvard Business 
Press. 

 Reading 10 Ibarra, H. 2015, ‘The Authenticity Paradox’, Harvard Business Review, 

vol. 93, no. 1/2, pp. 52–59. 

 Reading 11 Goleman, D. 2013, ‘The focused leader’, Harvard Business Review, 

vol. 91, no. 12, pp. 50–60. 

 Reading 12 Gilkey, R. & Kilts, C. 2007, ‘Cognitive Fitness’, Harvard Business 

Review. 
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 Reading 13 Boyatzis, R. & Mckee, A. 2005, ‘Mindfulness’, in R. Boyatzis & A. 

McKee eds, Resonant Leadership, Harvard Business School Press. 

 Reading 14 Anderson, C. 2013, ‘How to Give a Killer Presentation’, Harvard 

Business Review. 

 Reading 15 Parker, P., Kram, K. E. & Hall, D. T. 2014, ‘Peer coaching: an 

untapped resource for development’, Organizational Dynamics,  
vol. 43, pp. 122–129. 

 

If you experience any problems in accessing readings, you should search for them using the 
Search tool available on the UNSW Library home page: https://library.unsw.edu.au. 

• for journal and magazine articles enter the title of the article 

• for book excerpts enter your course code, and a complete list of book excerpts will appear 
for the specified course. 
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We recommend covering the readings in the order presented here, although, 
depending on your particular interests, you could start anywhere on the list. What is 
important is that you cover all required readings listed here before the residential 
workshop. Readings are prefaced with a short introduction that explains why the 
reading is important, and/or how it relates to the other readings, or to particular topics 
covered in the course. In addition, the introduction to readings includes reflection 
points to further guide you in working with these readings. 

Additional optional readings are provided on the Moodle course site, and if you are 
interested in explored a particular topic in more detail, feel free to contact the Course 
Coordinator for additional reading recommendations. 

As noted in the course description, we recommend using the advice included below 
when doing the readings for a systematic approach to the task. 

Enjoy! 

Reading for Understanding 

 
T h e   S Q W 3 R   M e t h o d   o f   S t u d y  

 

Reading is one of the core activities of study. You need to be able to understand 
what you read and to be able to recall the main ideas when you need them. You can 
use the SQW3R method to improve your comphrehension, to remember a reading 
for tutorials, seminars or to revise for exams. 

Before you start to read, SURVEY the material to gain an overview of the contents. 

Look through the whole reading/ chapter to preview it. Approach it by scanning: 

 title(s) and subheadings 

 summaries or abstracts 

 the introduction and conclusion 

 visual materials (pictures, charts, graphs or tables) and their captions 

 the first and last sentences in paragraphs 

 the conclusion 

 any focus questions 

Note how the reading has been structured and look for the author’s plan. This will 
give you an idea of the main thesis. 

Your reading will be more memorable if you QUESTION the material. As you are 
surveying, note down your questions. Writing down questions keeps you alert and 
focused on your work. 
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1. Ask yourself: 

 What is this chapter/ article about? 

 What did my lecturer/ tutor say about this chapter or subject? 

 What do I already know about this subject? 

 How does this reading relate to what I already know/ have read? 

2. Devise questions that will guide your reading: 

 Think about specific questions that you need to, or would like to, find 
answers for. 

 Read any focus questions at the end of the reading. 

 Turn the title, headings and subheadings into questions. For example, if the 
heading is Qualitative and Quantitative Research, your question might be: 
‘What is the difference between these two types of research?’ 

3. Make a list of your questions for consideration. 

You will use them during revision to help you remember what you have read. 

Be prepared to READ material twice. First, read without making notes: 

1. Decrease your pace and read actively. Active reading requires concentration, so 
take your time and find a quiet place  where you can read and focus. 

2. As you read, look for answers to the questions you noted down earlier. 

3. Question the author’s reasoning. Is each point justified? Is there enough 
evidence? What is the evidence? 

4. Compare diagrams and illustrations with the written text. Often you will 
understand more from them. 

5. Make sure you understand what you are reading. Reduce your reading speed 
for difficult passages. Stop and reread parts which are not clear. 

6. If you have difficulty understanding a text, look up difficult words in the dictionary or 
glossary of terms and reread. If the meaning of a word or passage still evades you, 
leave it and read on. Perhaps after more reading you will find it more accessible 
and the meaning will become clear. Speak to your tutor if your difficulty continues. 

7. Use reflection to increase your understanding of what you read. When the 
author makes a claim, reflect on your prior knowledge to support or disprove it. If 
this raises more questions, note them down. This will help you remember and 
understand. But keep in mind that you are using personal reflection only as a 
learning tool—it is not sufficient to prove or refute a research finding. 



On your second reading, begin to take notes: 

1. Take notes from the text, but write information in your own words. 

2. Read one section  at a time (a section might be divided up by headings or 
sugheadings). 
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3. After you read a section,  try to sum up the main point in one sentence. 

4. Note down the main idea(s) of each paragraph in a section. They are often 
found in the first or last sentence. 

5. Examples and illustrations can further your understanding and be good cues for 
memory. Look for important details (supporting evidence, written illustrations of 
points, provisions or alternatives). 

6. In your notes, underline or highlight the important points. This will be useful for 
later revision. 

7. Refer to the list of questions you made earlier and try to answer them. 

RECALL straight after you finish taking notes. 

You should have an outline of the reading in note form. You should now try to 
RECALL and write your thinking about what you have read. 

1. Close the book and cover your notes. 

2. Make notes of what you remember about the main thesis and points of the 
reading. 

3. Check their accuracy against the notes you made during your reading. 

4. Return to the reading. Read one section at a time and try to RECALL what you 
have read. If you were unable to recall one of the major points, then reread that 
section of the reading to clarify it further. 

5. It can also be helpful to RECITE ideas aloud to help you remember. Sum up the 
main points verbally— reciting can help you put ideas into your own words. 

Now REVIEW what you have read. 

At the end of your study period: Check the accuracy of your notes against the original 
material (if you have underlined the main points, this should be simple). This is an 
important part of the process because it can really help you clarify and remember 
what you have read. 

The next day: 

1. Read through your notes to reacquaint yourself with the main thesis and key points. 

2. Now read through the questions you noted down and try to answer them from memory. 

3. Try doing the same thing after a few days. 

If you are reading for a course, periodically reviewing notes will help you at exam time. 
The more you revise throughout semester, the less you will need to cram during exam 
study periods. 

Prepared by The Learning Centre, The University of New South Wales. May be distributed for 
educational purposes and adapted with proper acknowledgement. 
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